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EXECUTIVE SUMMARY

Overview

In May 1987 the State Board of Community Colleges
authorized the formation of an Articulation Task Force
to:

"study the articulation process, programs, and
activities currentiy in place; to identify existing
and potential problem areas; to recommend further
studies; and to identify the appropriate
agencies/organizations to ‘conduct said studies."

Although Florida is recognized nationally as a leader
in articulation, particularly between community colleges
and universities, the study was initiated for two primary
reasons: to increase the level of awareness about the
features and benefits of the articulation process and to
help increase opportunities for minorities to participate
in Florida's system of public higher education.

The Task Force was formed and the study was conducted
over a six-month period. Existing data provided most of
the bases for the study, but a national survey of state
articulation systems was conducted as part of the study.
The study also presents a historical summary of and the
legal basis for the articulation system in Florida.
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FINDINGS AND RECOMMENDATIONS

Florida's Articulation System is unique in the United
States, and perhaps internationally. This uniqueness is
primarily due to a consciously created structure of

‘higher education that incorporates community colleges as

the primary provider of freshman/sophomore education and
anticipates the movement of students among colleges and
universities as the norm rather than the exception. The
results of the national survey clearly indicate that
while other states have some of the provisions that
Florida has, none of them has all of the parts which make
up the Florida system. The hiétorical summary chronicles
the development of the articulation system in Florida for
its relatively simple beginnings to the present day
system of statutes, rules, agreements, and activities.

Enrollment and student performance data reinforce the
success of the Florida articulation system. Thousands of
students move among community colleges and universities
with ease each year. When problems are encountered, the
vehicles for resolvtion are in place. With the
relatively recent inclusion of the K-12 sector and the
vocational schools on the Articulation Coordinating
Committee, the comprehensiveness of the system is
assured.

'The Task Force formulated 16 recommendations, under three

headings, which are intended to improve the system even
more. Perhaps the most glaring weakness identifiec in
the study is the lack of a statewide approach to
informing the public of the articulation system: its
guarantees and its benefits. The establishment of a

viii
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coordinated informational campaiga could encourage
Florida residents, many of whom are new to our state or
are not aware of our unique system, to take advantage of
the system available to them.

Each of the three categories: Admissions, Transfer
of Credit, and Student Services, contains a general
statement and the pertinent recommendations from the body
of the Report.

ADMISSIONS

The central issue related to admissions is to
reconcile open access with subsequent academic
excellence. The Community College System must continue
to keep the door open to all individuals wishing to

! pursue a higher education. However, educational
excellence must not be sacrificed while maintaining an
open door. Both must be primary goals.

Recommendations

1. The State Board of Community Colleges should
immediately move to repeal subsection (2) of 240.321,
Florida Statutes, requiring non-residents who hold a
high school diploma to have acquired four years of
English and three years each of mathematics, science,

and social studies to gain admissions to a community
college A.A. program and to further examine other

mandates impacting open access to Florida's community
colleges.




2.

The State Board of Community Colleges should work
with the colleges and the Commissioner's task force,
under the Articulation Coordinating committee, to
help standardize the postsecondary feedback reports
and provide an analysis of the data for ease of
interpretation.

The State Board of Community Colleges should support
the recommendations made by the Postsecondary
Education Planning Commission in its report "Funding
of ‘Acceleration Mechanisms."

The Articulation Coordinating Committee shculd
coordinate the review of articulated acceleration
mechanisms. Data on enrollment patterns and
performance saould be g: .hered and studied to
determine the extent to which students are able to be
successful after using such mechanisms.

TRANSFER OF CREDIT

Two issues dominate the transfer of credit: 1) the

guarantee that students transferring from one system to
the next will not be required to repeat equivalent
courses; and 2) that community college students are
treated equitably with native 4-year university students.

5.

Recomnendations

The State Board of Community Colleges should continue
to participate in the coordination of course
acceptability in an effort to establish statewide
policies and procedures. This should include, but
not necessarily be limited to, the pressures being

X
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exerted by accrediting agencies in the development of
curriculum, the assignment of different course
numbers to equivalent courses, and the numerical
designation of course by levels.instead of content.

The State Board of Ccmmunity Colleges should
encourage the development of a common method of
designating Gordon Rule courses in college
publications and/or oh transcripts.

The State Board of Community Colleges should seek to
resolve the conflicting requirements of statutes and
rules relating to foreign language requirements for
admission to and exit from the State University
System and the integrity of the A.A. as a guaranteed
transfer degree.

The program review data and other data should
continue to be refined to provide accurate student
pefformance data -in relation to program curriculum
and articulation. The colleges and universities
should be systematic in reviewing program reviaw data
to organize faculty-to-faculty articulation
activities.

The State Board of Community Colleges should continue
to evaluate the transferability of the A.S. degree.
Articulation problems within the program areas should
be identified during program reviews and suggestions
made to enhance the transferability of students.
Certain program areas should be reviewed for the
possibility of establishing statewide agreements.




10.

11.

The State Board of Community Colleges should continue
to review the A.A.S. degree to determine its
hierarchy in relaticn to the degrees and certificates
already offered.

The ‘State Board of Community Colleges and each of the
28 .community colleges and the Board of Regents and
the nirc universities should inform high school and
community college transfer students of their rights
as protected under the articulation agreement. This
would include, but not be limited to, stating the
procedures for individual students to register
articulation grievances with the Articulation
Coordinating Committee.

STUDENT SERVICES

The main issue is maintaining the communication link

among institutions and from the institutions to the
students.

Recommendations

12.

13,

The State Board of Community Colleges should continue
to support the role counselors play in the
articulation process and the need to keep the ratio
of students to counselors in concert with
professional aud accreditation recommendations.

The community college and university systems should
cooperate on developing policies, procedures and
programs aimed at increasing opportunities for all
minorities to have access to and success at a
postsécondary education.

4




14. The State Board of Community Colleges should conduct %
a review of state financial aid sources to determine
if comnmunity college students are participating at an
appropriate level. *

15. The State Board of Community Colleges should support '
legislative budgeting initiatives for the development
and updating of computerized program advisement and
auditing systems at all community colleges.

, 16. The State Board of Community Colleges should help to
f define the responsibilities of the community college

articulation officers and promote the exchange of
ideas and information relating to articulation.




INTRODUCTION

During the Fall of 1987, members of the State Board
of Community Colleges (SBCC) and the Community College
Council of Presidents expressed interest and concern with
the status of articulation between and among the
different levels and sectors of education in Florida.
Although Florida is reputed to be a mnational leader with
respect to the development of statewide articulation,
there was a belief that it was time to examine what the
Community College System was doing to be an effective
partner in the articulation process. At the ocutset,
there was an assumption that Florida had made major
strides in providing an effective means by which students
can move as rapidly through the educational system as
their abilities permit without unnecessary delays and
redundancy in learning. If there was confirmation of the
good health of Florida's.articulation program, then the
study would serve to tell community college constituents
and those elsewhere the positive progress made. If there
was anything to be found of a negative nature, it would
serve as the impetus to putting Florida back on the right .
track. In November, 1987, the SBCC authorized the '
formation of a task force on articulation to: :

"study the articulation process, programs, and
activities currently in place; to identify existing
and potantial prcblem areas; to recommend further
studies; and to identify the appropriate
agencies/organizations to conduct said studies.*

16




A task force of representatives from the Community
College System was appointed in December, 1987 with Dr.
Willis N. Holcombe, President of Broward Community
College, as chair. Articulation officers from several of
the state universities participated in the process and
were valuable resource persons for the task force.

The first organizational meeting was held in January,
1988, .at which time a timeframe for the study was
developed and research information distributed. At the
following meeting in February, a construct or framework
was adopted. The construct was based on guidelines
developed originally by a joint committee on junior and
senior colleges of the Association of American Colleges,
the American Association of Junior Colleges, and the
American Association of Collegiate Registrars and
Admissions Officers.

Each of the programs was identified then discussed in
relation to each of the articulation intersector points,
i.e., high school to community college, area vocational
center to. community college, community college to
university. (Diagram 1)

Following the identification of programs and systems
in place, the issues were brought forth and
recommendations presented.

In conjunction with the identification of programs .
and issues, .a national survey was undertaken of 29 states
previously identified as having some form of an
articulation agreement. ("The Articulation/Transfer

17



Phenomenon: Patterns and Directions", Frederick C.
Kintzer and James L. Wattenbarger, May, 1985.) Written
and telephone surveys were conducted. The final report
on the survey, published under separate cover, describes
recent state activities on articulation policies which
exist between public school districts, vocational
technical institutes, community/junior colleges, and
universities and colleges. A summary of the report is
included in Appendix B.

Diagram 1
Articulation Flow Diagram

UNIVERSITY|] &

1

VOCATIONAL COMMUNITY
CENTERS —> COLLEGE

\ 4

A 4

. 1 1

HIGH SCHOOL

OTHERS, ADULTS,
OUT-OF -STATE
TRANSFERS

In May, a draft of the report was circulated to
interested parties for their reactions. Changes were
incorporated and the final report, including the
recommendations, was presented to the SBCC in September
for final approval.
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This study, which follows, meets the objective given
to the task force. However, the findings are not
necessarily all-inclusive. Nor does this study purport
to have addressed all the issues related to
articulation. However, the issues and recommendations
presented for the consideration of the SBCC are those
that the task force identified as being the most
relevant.

The success of the Community College System in
providing quality postsecondary academic education can
only be as successful as the articulation among the
systems. It is costly in time, money and learning
effectiveness for all concerned, the students, teachers
and taxpayers, if students are required to repeat
leardiné already accomplished. Strong articulation
reduces redundancy and increases the efficiency and
effectiveness of the system. Good articulation reflects
a system built from the perspective of the people moving
through it, making it function as "one system".

Not all students transfer in a linear manner from
community college to university. Many students transfer
from the university to the community college, from the
community college to the priva‘e university, and then to
the public university.




Not all students follow the purpose of a degree or
certificate. Likewise, not all students make use of
their degree in predictable ways. For instance,
associate in arts students may not transfer; associate in
science degree students may transfer; some students may
transfer immediately upon receipt of the degree; and some
at a later point in time. Nor do students follow the
program or track of a particular degree. Many students
change majors and programs repeatedly. Regardless of the
inherent "problems", the goal should be striving to
create a system that is based on accommodating the pecple
moving through it.

Above all, through the debates and discussions, a
consensus existed that articulation concerns reople.
Successful articulation depends on an atmosphere of trust
and communication based on a .shared commitment to helping
studénts realize their educational potential in the most
efficient way possible. It was with the students best
interesg in mind that the deliberations took place which
resulted in this report.




DEFINITION OF ARTICULATION

For the purposes of this report, articulation is
defined as "a systematic coordination between an
educational institution and other educational
institutions and agencies designed to ensure the
efficient and effective movement of students among those
institutions and agencies, while guaranteeing the
.students' continuous advancement in learning."
(Community College Review, Spring, 1978, Richard J.
Ernst) Further, articulation is a range of processes and
relationships. "Transfer, the mechanics of credit,
course, and curriculum exchange is one of the
processes." (The Articulation/Transfer Phenomenon:
Patterns and Directions, 1985) Florida's postsecondary
educational system has a strong investment in ensuring
students' continuous advancement in learning: in

providing transfer mechanisms and strong articulation
systems.
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EARLY HISTORY OF ARTICULATION

From its infancy, Florida's postsecondary educational
system has been designed to be a 242 system, with
student§ entering the pPostsecondary system at a community
college, completing two Years and transferring to a
university for the remaining two vears. The basis of the
2+2 system was to widen geographic access to
postsecondary education; first to lower division
programs, then to baccalaureate education. Because of a
skyrocketing populatiosn growth between 1958 and 1971, six
new universities were added to the existing three. Four
were upper-level only and the remaining five had severe
restrictions placed on lower-level enrollments. During
the same period, 24 new community colleges were added to

the original four, bringing the total to 28. (Appendix
C) '

The limiting of lower-level enrollments at the
universities and the establishment of 28 community
colleges, with a primary mission of providing lower-level
postsecondary academic education, clearly established
community colleges as the primary entry point for
students into the postsecondary system. From this point
on, Florida was committed to a 2+2 educational system
highly’depéndent on strong articulation.

In 1959, the first Articulation Agreement was

established. The General Education Agreement, as it was
called, guaranteed the transfer of all general education

2%




courses in a program defined by the community colleées.
Universities were prohibited from requiring any further
lower division general education courses if a student had
completed a general education program at a community
collgge. The General Education Agreement required a
general education program to continue at least 36
semester hours of college credit in the liberal arts and
sciences for students working towards a baccalaureate.

This was the first Agreement guaranteeing the transfer of
a block of credits.

Beéause of continuing and growing transfer problems,
a new Agreement was promulgated in 1971. The new
Agreement defined the associate in arts degree as the
transfer degree, reconfirmed the General Education
Agreement and the transfer of general education courses,
established a common college transcript, called for a
common course numbering system and common calendar, and
established the Articulation Coordinating Committee. The
Articulation Coordinating Committee was created to
adjudicate institutional or student conflicts, interpret
the Agreement, recommend amendments, and do other things
which would facilitate articulation. Originally, the
committee was composed of three members each from the
Community College System and the State University System
and one from the Office of the Commissioner of
Education. As the concept of articulation grew to
include public schools and vocational education, the
Agreement was modified in 1983, and the membership on the
committee was expanded to include three representatives
from the public schools and one from vocational
education. 1In March, 1988, the Articulation Coordinating

Q3
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Committee adopted a proposed rule change expanding the
membership of the committee to include three students,
one each from the secondary system, the Community College
System, and the State University System.

Of major importance, was the identificazion of the
associate in arts as the primary transfer degree and the
standards that must be met for its award. The General
Education Agreement of 1959 was reconfirmed as a
component of the degree. 1In subsequent amendments to the
Agreement, students who met all the standards and ’
requirements for the degyree were guaranteed admission to A
the State University System with 60 transfer credits.
The transfer of credits for courses completed through
acceleration pPrograms, such as Advanced Placement and
College-Level Examination Program, was also authorized.

In addition, under the Adgreement universities are
required to list course requirements for program majors
and to identify these courses and other admission
requirements in univefsity catalogs. The catalog in
effect at the time of a student's initial enrollment,
even if the student enrolls first in a community college,
governs the lower-level requirements for the student if
he/she maintains continuous enrollment after his/her

initial entry. Continuous enrollment is defined by each
university.

The Agreement also established a common university
and community college transcript for ease in evaluating
the standing of transfer students. The transcript was
implemented in 1973. A Common Course Numbering System

24




(CCNS) was implemented in 1973. All postsecondary
courses offered for college credit, vocational credit, or
college preparatory credit are required to be entered
into the CCNS. Before being entered into the CCNS, these
courses are judged equivalent by faculty teams
representing the universities, community colleges and
area vocational centers and are assigned common numbers.
Under the Agreement, receiving institutions are required
to award credit for courses entered into the CCNS,
thereby guaranteeing credit for equivalent courses when

transferring from one postsecondary institution to
another.

The adoption of the 1971 Articulation Agreement put
into place the framework for the development of programs
and activities that dealt directly with facilitating
articulation. The Agreement mandated that: '"Each state
university president, community college board of
trustees, and district school board plan and adopt
policies and procedures to provide articulated programs
so that students could/can proceed toward their
educational objectives as rapidly as their circumstances
permit." The Agreement further stipulated that:
"Universities, community colleges, and’school districts
shall exchange ideas in the development and improvement
of general education and in the development and
implementation of student acceleration mechanisms. They
shall establish joint programs and agreements to
facilitate articulation, acceleration, and efficient use
of faculty, equipment, and facilities." (See Appendix D)
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In order to facilitate the implementation of the
Articulation Agreement, the universities appeinted
ombudsmen, called articulation officers. The
articulation officers spearheaded the efforts to
implement the programs mandated by the Agreement. Today,
they continue to work with administrators and faculty at
the community colleges and on their own camruses to
promote programs mandated by the Agreement and to develop
new programs and policies to facilitate articulation.

1

)

At che time the new Articulation Agreement was
adopted, it was the most comprehensive Articulation
Agreement in the country; it remains so today. 1In the )
national articulation survey conducted as a part of this
study, only five out of 26 states surveyed had mandated,
legally based articulation agreements. Of those
surveyed, none of the agreements wef& as comprehensive as
Florida's. oOnly five states, including Florida, had
Common Coursz Numbering Systems and some of these were
exclusively within a community college and university .
system rather than "systemwide.'" Only one state, Alaska,
had electronic transfers. (See Table 3 in Appendix B.)
The Agreement is a flexible, dynamic document, ex;.anding
as times changes and as the people moving through the
system change. The Agreement and the Articulation
Coordinating Committee's work form a sound foundaticn for
an examination of the current status of articulation.




CURRENT STATUS OF ARTICULATION

Enrollment Patterns

foday, the Florida Community éollege System serves
over 873,057 individuals a year. Of the students,
145,233 are students enrolled in the associate in arts
degree program and 70,091 are postsecondary vocational
students enrolled in associate in science degree or
vocational certificate programs. The remaining students
are enrolled in non-credit college and vocational
preparatory programs, adult basic skills programs, and
community educational programs.

Table 1
1986-87 Annual Program Enrollment (Headcount)

Degree/Certificate Programs

Advanced and Professional 145,233
Vocational
Postsecondary 57,151
Postsecondary Adult (non-credit) 12,940

Jther Non-College Credit Programs

Supplemental Vocational 150,149
Adult General
Preparatory 75,735
Adult B & S 64,156
Community Instructional Services
Citizenship 100,573
Rec. & Leisure 51,059
Other (1), (2) 216,072
Total 873,057
12
27



N At e
NE

13

(1) Thege figures reflect students awaiting enrollment in
limlged.access Programs, students enrolled in
apprenticeship courses, students who are enrolled in

courses related to employment, as general freshmen or
for other personal objectives ‘

(2) There may be some duplication between major program
areas.

Source: AA-1A, AA-1B, AA-1C, and EA-3

Of the degree and certificate seeking students, 67%
are enrolled in postsecondary academic courses (advanced
and professionzl)

and 32% in postsecondary vocational courses. (See Table
1)

Table 2 shows the opening Fall 1986 enrollment
figures for part-time and full-time students enrolled in
degree and non-degree seeking programs (Advanced and
Professional, Vocational Postsecondary, and Vocational
Postsecondary Adult). Part-time being defined as less
than 12 semester hours. A total of 66% of the students
enrolled are part-time students. Fifty-eight (58)
percent of the degree seeking students are part-time,
pointing to a trend that has become a norm in the

Community College System -- part-time, nontraditional
students.

Today's community college students, "compared to
tradicional freshmen and sophomores, are more likely to
be older, employed, have dependents at home, and have
interrupted their education." (Expanding the Classroom
Through Teéhnology, Ron Brey, American Association
Community/Junior Colleges Journal) These demographics
are still not fully considered when discussing success
rates at community colleges. Students enrolled in




postsecondary courses at community colleges are not
traditional students and do not follow the traditional
pattern of completing a higher education in four years.

Table 2
1986 Opening Fall Enrollment - College-Level Headcount

TOTAL
(Sum of all Columns)
All students Enrolled for Credit (M) (F)
Full-Time Students
Degree Seeking
(A) 1st-Time lst-Year 10,563 11,870
(B) All Other ist Year 10,509 11,199
(C) All Other students 12,784 15,201
Non-Degree Seeking 2,904 3,116
Total Full-Time Students 36,793 41,407
(Lines 1-4)
Part-Time Students
Degree Seeking
(A) 1lst-Time-lst-Year 7,037 9,716
(B) All Other 1st Year 15,627 23,856
(C) Aall Other students 18,476 27,360
Non-Degree Seeking 20,212 34,560
Total Part-Time Students 61,438 95,623
(Lines 6-9)
Grand Total all Students 98,231 137,030

(Lines 5 and 10)

In an article by John Losak entitled "What
Constitutes Student Success in the Community College?",
he states ". . . perhaps the "two-year" descriptor of the
community college needs to be dropped. Why? Because
student college-going behavior has changed dramatically
over the last two decades while our conceptualization of
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it has not. Even for full-time first-time-in-college
students, the modal year to obtain the A.A. is three-not
two; add to this the part-timers, then four or even five
Years to earn the A.A. is not unusual."

Losak goes on to identify success, within the
three-year success rate, as students who have graduated,
those still enrolled in good standing, and those who left
college in good standing. Given those criteria for
success, Losak finds that over 64% of the students
beginning in the fall term for the academic years 1977 to
1982 meet the standard of success.

Table 3
Three Year Success Rates for Students Beginning
as Full-Time Degree Seekers*

Beginning % Still % Who Left

Fall % Enrolled in College in Total
Term Graduated Good Standing Good Standing Success
1977 25 11 27 64
1978 28 12 27 67
1979 33 11 25 69
1980 28 13 27 68
1981 28 15 26 69
1982 19 20 26 64

*Registered for 12 or more credits during their first
term, and

showed program and matriculation codes for degree
seeking.




Another measure of the impact of the Community
College System on the enrollment profile of postsecondary
education in Florida is reflected in data which show the
dependence of the university system on community college
graduates for upper division degree programs. Over the
last three years, an average of 2,000 community college
associate in arts (A.A.) graduates enrolled in the
universities directly following graduation in each of the
fall terms. However, these data do not show the full
impact because they are only showing the flow of
cocmmunity college students into universities in one term
directly from the community colleges. A more revealing
Picture is to look at the numbér and percentage of former
community college students enrolled in the total upper
division programs in the universities (junior and senior
Year students). 1In 1986-87, there were 39,714 community
college A.A. graduates enrolled in the nine public
universities versus 27,652 students who began as native
university freshmen. 1In addition, there were 1,826
associate in science (a.S.) graduates in the SUS upper
divisions and 29,558 students who transferred without a
Florida community college degree or who transferred from
a non-Florida public community college or university.

The 41,540 A.A. and A.S. degree students together
comprise 42% of the 98,750 upper division students. (See
Table 4) If the number of students who went to a
community college but did not get a degree were added to
those with a degree,- the percentage of former community
collegé students in SUS upper divisions would be well in
excess of 50%. At one university, it was reported that
this percentage would be as high as 75%.




Table 4
Composition of State University System

1986-87

Community College A.A. Transfer Students 39,714
Native University Students 27,652
Other Transfer Students 29,558
Community College A.S. Transfer Students 1,826
Total 98,750

Source: Level I, A.A. Program Review, State Board of
Community Colleges

The data in Table 4 reveal how inter-dependent the
two systems are. Upper division programs depend upon a
steady inflow of community college graduates. Some upper
division programs, such as programs in teacher education,
receive nearly 80% of their students from community
colleges. Although the enrollment patterns are
important, it is equally important that the colleges
supp}y the universities with well-prepared students.

Student Performance Data

In the spring of 1986, the SBCC initiated a new
program review system for evaluating the A.A. degree
program. As part of the review process, the Division of
Community Colleges with the help of the colleges
developed a new articulation mechanism or device, an
annual report on the performance of associate degree
students in the universities. The report is known as
Level I A.A. report. (Appendix E) The report shows how
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community college graduates are performing at each of the
universities in 25 ypper division program areas as
compared to native students and other transfer students.
The performance data include cumulative grade point
averages, percentage of students with "B" averages or
higher, percentage below a "c" average, the number and
percent who were suspended for academic reasons, the
number and percent who graduated during the period of the
report, the average number of credit hours taken per
term, and the average number of credit hours taken by
students in order to receive a degree. Each community
college receives a report on how its students are doing
in each of the nine universities, while each of the nine
universities receive a report on how the students from
the 28 community colleges are performing. In aggregate,-
the 1986-87 data show that the community college A.2.
degree graduates achieved a 2.7 cumulative grade point
average versus a 2.8 grade point average for university
native students. Associate in science graduates achieved
a cumulative average of 2.9 versus a 2.8 for university
native students. Not only was the academic performance
of the groups remarkably close, but the A.A. graduates
took only three credits longer to receive a degree than
the native students (137 credits versus 134) indicating,
as well as any measure yet developed, how successful
articulation is between the two systems. Although A.S.
degree students take about a term longer than native
students to earn a degree, their performance out
distanced both native and A.A. graduates.

33
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Student Performance on CLAST

The performance of communify college graduates on the
College Level Academic Skills Test (CLAST) has been
equally good as that in the classroom. Community college
students performance on CLAST mirrors closely that of
university students and, in fact, it has exceeded

university students on some of the CLAST subtests in
various administrations.

(Appendix F) Some community colleges have
consistently been at the top of the institutional
pPerformance list ahead of the top universities.

When Florida made its commitment tc¢ the 2+2 in the
early 1260's, the issue was whether the community
colleges could consistently offer a comparable lower
division program to that offered by the universities.
The research and annual reporting of comparative data on
CLAST and upper division university grade point averages
show that the Community College System can offer a
comparable lower division program. Indeed, the two
Systems appear to be working effectively together to
facilitate the movement of students from the colleges to
the universities. However, there are some important
programmatic and institutional performance differences

and some issues and persistent problems which should be
examined.
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ADMISSIONS ’

The central issue related to admissions is to
reconcile open access with subsequent academic
excellence. The Community College System must continue
to keep the door open to all individuals wishing to
pursue a higher education. However, educational
excellence must not be sacrificed while maintaining an
open door. Both must be primary goals.

Minimum Admissions Requirements

Generally, the minimum requirement for admission to a
community college credit program is a high school diploma
or GED. However, a high school diploma is not required
for admission to vocational certificate programs.
Resident and non-resident students who receive a high
school diploma after august 1, 1987, must meet admission
requirements which include,,completion of a secondary
curriculum comprised of four years of English and three
yesrs each of mathematics, science, and social studies.
This legislation [Florida Statute 240.321(2)], passed in
1986 is also a graduation requirement for Florida
residents. Therefore, the entrance requirements remain
the same for residents, i.e. possession of a high school
diploma. However, non-residents with high school
diplomas who are seeking admission to a community college
must have their transcripts reviewed for compliance with
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the 4-3-3-3 law; in effect adding an additional
requirement onto the admission to a community college
beside possession of a high school diploma or GED.

1. The State Board of Commur.it)yr Colleges should
immediately move to repeal subsection (2) of
240.321, Florida Statutes, requiring
non-residents who hold a high school diploma to
have acquired four years of English and three
Years each of mathematics, science, and social
studies to gain admissions to a community
college A.A. program and to further examine
other mandates impacting open access to
Florida's community colleges.

Entry Test and College/Vocational Preparatory Instruction

Under statutory requirements [Florida Statute
240.321(1)(a)], community colleges and universities must
test all degree-seeking students to determine if they
need remedial or college preparatory instruction before
attempting college credit instruction in English and
mathematics. Students entering vocational programs must
also take vocational preparatory instruction if they are
unable to meet state established cut-offs or standards on
the entry tests. Students attempting college credit
instruction must take either the ACGT, SAT, MAPS, cr ASSET
tests and achieve a cut-off score in the areas of
reading, writing, and mathematics of approximately the
12th percentile. Students scoring below the cut-offs
must take college preparatory instruction, while students
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above the mandated scores may be assigned to such
instruction by the college.

University students scoring
below the cut-offs must take college preparatory

instruction through a community college.

. The performance data available on how well students
: graduating from the high schools are prepared for
college-level work presents a somewhat different picture
from the community college to university transition.
Approximately 60% of the entering community college
students have had to be assigned to college preparatory
instruction in one of the areas (reading, writing or
mathematics) or more. (Appendix G) 1In some colleges,
the percentages are much higher than 60%. The data do
not delineate Florida high school graduates from
non-resident graduates, nor do they take into
consideration returning students or students who did not
take a college preparatory track in high school.
Therefore, hasty conclusions should not be drawn with
regards to cause and affect. Nonetheless, the data do
indicate that there is still a substantial number of
students coming to the colleges unprepared to meet the
academic demands. This suggests that much closer
communication and articulation is needed between and
among faculty and administrators in the community
colleges, public schools, and universities to make it
clear what learning and performance standards are
expected in the vital academic skill areas covered by
college and vocational Preparatory instruction.

It is interesting to note, however, that community
college students admitted through the open door, often
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into remedial instruction, go on to perform competively
with university native students at the upper division
level. According to reports received from 16 of the 28
community colleges, 12.6% of the students referred to
college preparatory courses went on to receive their a,A.
degree; 42.3% in the vocational preparatory programs
eventually received their A.S. degree. This is another
sign of the success of the Community College System and
Florida's program of articulation.

Feedback of Performance Data Between and Among the
Systems

How Florida high school students perform at the
postsecondary level is required by law to be fed back
annually to feeder high schools (Florida St 1tute
240.118). The postsecondary feedback repor includes not
only term by term student performance data, -ut also the
performarce of high school graduates on entry tests and
the extent to which such students have been placed in
remedial instruction. Feedback is required, also, on the
perfcrmance of dually enrolled students, showing a
corparison on how well they performed versus non-dually
enrolled students. These feedback reports could form a
useful articulation tool to help reduce the extent to
which community colleges must continue to use resources
for remedial instruction or to reflect the extent to
which more should be done to accommodate and challenge
brighter students. Unfortunately, these reports are not
as effective communication devices as they could be.
Public school representatives on the Articulation
Coordinating Committee have complained that these reports
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come in such varied formats that they are very difficult
to use and analyze. They believe that the individual
student data could be better formatted and that they need
better summary data. fThe Commissioner of Education is
establishing, under the Articulation Coordinating
Committee, a new task force of representatives from all
sectors to make recommendations on how this potentially
useful system of information feedback can be improved.

2. The State Board of Community Colleges should
work with the colleges and the Commissioner's
task force, under the Articulation Coordinating
Committee, to help standardize the postsecondary
feedback reports and provide an analysis of the
data for ease of interpretation.

Articulated Acceleration Mechanisms

As noted earlier, the Articulation Agreement has made
provision for a long time for the transfer of credits
earned through nontraditional means, such as through the
College Level Examination Program (CLEP) and the Advanced
Placement (AP) program. The Agreement protects such
transfer credit, if the student has achieved the state
cut-offs on these tests. In the early 1980's, the State
Board of Education became interested in fostering the
expanded use of these acceleration mechanisms, especially
the use of dual enrollment, a program which enables a
high school student to take college-level instruction at
a community college or university and receive credit both
toward a college degree and a high school diploma
simultaneously. Although legislation had been passed
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in the mid-1970's to encourage the use of acceleration
mechanisms as a means of shortening the period needed to
earn a college degree, the use of these mechanisms had
been declining in the early 1980's, except for the use of
AP. The AP program was not available to students
throughout the state, especially to those living in mo-e
rural areas of the state. Dual enro) lment not only ma)
it possible for bright students to get enrichment througn
college-level courses at a nearby college or university,
but it is designed to encourage community college faculty
to teach on-site in the public schools. The joint use of
faculty is thought to be another way to foster
articulation between the two systems.

The use of dual enrollment versus AP became an
immediate controversey throughout the state as funding
mechanisms adopted by the Legislature in 1984 shifted
from year to year toward, at first, favor'ng AP and then
a year later toward dual enrollment and then back again
the next year to AP. The Postsecondary Education
Planning Commission was directed by the 1987 Legislature
to "examine the current funding formulas for advanced
placement, dual enrollment, and International
Baccalaureate instruction and recommend funding formulas
that offset the cost of providing each form ot
instruction, including related examinations, without
making any form of instruction financially advantageoﬁs
to either school districts or community colleges." The
report, "Funding of Acceleration Mechanisms," contains 12
recommendations that "provide funding procedures that
offset the cost of providing each form of instruction

40
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without making any form of instruction financially
advantageous to either school districts or community
colleges." (Appendix I)

Despite the funding problems, the use of AP and dual
enrollment has expanded. Approximately 25,000 students
currently are availing themselves of one of these
mechanisms or another in order to enrich their high
school program and/or accelerate their college Program.
(Appendix H) No other state has made a similar statewige
commitment to acceleration.

3. The State Board of Community Colleges should
support the recommendations made by the
Postsecondary Rducation Planning Commission in
its report "Funding of Acceleration
Mechanisms."”

In 1986, the Legislature passed 240.115, Florida
Statute, to solidify and clarify Florida's articulated
acceleration program. The statute not only opens to
students CLEP, AP, early admission and dual enrollment,
but it encourages schools to offer the new International
Baccalaureate (IB) program. The IB makes it possible for
studentes tc fcllow an extremely rigorous curriculum which
has been defined as international standards. Students
take an examination program administered from Great
Britain in order to validate their performance in the
courses. Students achieving the standards, receive up to
a year of college credit and have admission virtually
guaranteed to the leading universities in the world. The
statute, also, opened up the use of the ACT Proficiency
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Examination Program and made it possible for vocational
education students to accelerate and enrich their
programs through dual enrollment.

Although much progress has been made in making these
mechanisms available to students, there remains the
problem of how to let students know that such
opportunities are there. There is..continuing resistance
to the use of some of these mechanisms on the part of the
academic community. Some people either see these
mechanisms taking students away from their classes or
they truly believe that the mechanisms are poor
surrogates for classroom instruction.

4, The Articulation Coordinating Committee should
coordinate the review of articulated
acceleration mechanisms. Data enrollment
patterns and performance should be gathered and
studied to determine the extent to which
students are able to be successful after using
such mechanisms.

42



TRANSFER OF CREDIT AND PROGRAM ARTICULATION

Two issues dominate the transfer of credit and
program articulation: 1) the guarantee that students
transferring from one system to the next will not be
required to repeat equivalent courses; and (2) that
community college students are treated equitably with
native university students.

Common Transcripts

The common transcript, called for in the 1971
Articulation Agreement, is an important mechanisms for
further assuring that community college and university
students are evaluated equitably. The common transcript
reduces the chance of misinterpretation of student data
being transmitted from institution to institution. The
Articulation Coordinating Committee has a standing
committee that monitors the transcript, which has
undergone several revisions as nszeds for changes have
dictated. 1In 1984, a commitment was made through the
Articulation Coordinating Committee and the Division of
Public Schools to develop a common high school
transcript, which could be transmitted to colleges and
universities electronically. An electronic transcript at
the postsecondary level would be developed, as well.
Ultimately, it is thought that student data will be
transmitted from institution to institution at all levels
via a statewide computer network called the Florida

28




29

Information and Resource Network (FIRN). The electronic
transmission of transcripfs would result in substantial
savings in time and money. The national testing agencies
are cooperating, also to help the state facilitate the
transmission of test data for Florida students to
colleges and universities for the purposes of admission
or placement. Again, Florida is a national leader in
this effort to make the transfer and articulation process
as efficient as possible by using the computing power of
the schools, colleges, universities, and the state.
However, more work needs to be done on how these common
transcript systems are going to synchronize and work
together to make the transmission of such student data
more accurate and rapid. The SBCC is cooperating with
the Articulation Coordinating Committee's Common
Transcript Standing Committee which has the primary role
in guiding this development.

Common Course Numbering System

As noted earlier, the 1971 Articulation Agreement
called for the creation of a Common Courss Numoering
System to facilitate the evaluation of transfer credit.
For several years prior to 1971, the Florida Association
of Collegiate Registrars and Admissions Officers (FACRAO)
had been attempting to develop a voluntary Common Course
Numbering system, but by the early 1970's, the
Legislature wanted a mandatory system which would
establish équivalent numbers for equivalent courses.
Considerable time and money was invested during the

1970's to bring faculty together from the universities

and community colleges from each of the disciplines to
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cull through all the courses offered in the two systems
in order to assign numbers. Over 40,000 courses were
reviewed and assigned numbers. The Articulation
Agreement was amended in the early 1980's to include a
pProvision which guarantees the transferability of any
course in the system. A transferred course must be
regarded also in transfer as if it was taken on the
receiving university campus. 1In the early 1980's, the
Common Course Numbering System, which is fully
computerized and on-line, was expanded to include the
vocational/occupational courses. The system provides
information not only useful for transfer credit
evaluation, but it represents a major database of
information on curricular offerings in the state useful
in curriculum planning and evaluation. Few, if any,
states have anything comparable to the Florida Common
Course Numbering System.

While the Common Course Numbering System protects a
substantial amount of credit for transfer students, some
believe that some courses which are equivalent have been

i ent nuwmbers for invalid reasons. National
accrediting bodies have occasionally insisted that all
professional instruction be at the junior and senior
levels, thus shutting out the community colleges from
introductory course work. Such external pressure has
forced faculty teams working on the course numbering
system to make compromises on the assignment of numbers
which have resulted in transfer students being subjected
to redundaqt courses. For example, the American Assembly
of Colleges and Schools of Business has instituted
accreditation standards which insist that university

~
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business programs offer the entire professional course
sequence at the junior and senior levels. This means
that the community colleges are not to offer any
professional business courses. The American Association
of Community and Junior Colleges is fighting this issue
at a national level. These areas of the system need to
be identified and a state strategy defined to confront
such pressures from outside accrediting groups with the
object of preserving the integrity-of the Common Course
Numbering System and the transfer rights of students.

The 1987 Legislature mandated that the SUS assign a
consistent first digit in the four-Jdigit course number in
order to have standardization of the course levels. The
SUS receives differential funding for lower and upper
division courses, so consistency in course level
assignment among the nine universities is thought
necessary to insure equitable funding. The first digit
has been assigned by the colleges and universities, while
the last three digits describe the course content and
determine its equivalency. The first digit may connote
the level of a course or its place in a sequence.

Concern is mounting that if the universities assign the
first digit as a consistent level systemwide, pressure
will arise to do likewise for community college courses.
The assignment of level for university and community
college courses eventually may be interpreted as one of
the determinants of transferability of a course. This

has not been true up until now. Course content has been
the determinan’, not where it is taught or at what level
in the university or college. There is a grave potential .
in this issue to raise the worst kind of territorialism
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between the Systems, if the faculty teams are left to

argue out course levels. One of the strengths cf the

Common Course Numbering System has been that such
territorialism has been for the most part reduced to a
minimum. Efforts should be made to prevent such
territorialism from erupting as a consequence of a
mandated need for the SUS to have a consistent level
designation for its courses, which was imposed to solve a
differential funding problem between upper and lower
instruction, not to address academic issues.

5. The State Board of Community Colleges should
continue to participate in the coordination of
course acceptability in an effort to establish
statewide policies and procedures. This should
include, but not necessarily be limited to, the
pPressures being exerted by accrediting agencies
in the development of curriculum; the assignment
of different course numbers to equivalent
courses; and the numerical designation cf
courses by levels instead of content.

Associate in Arts Degree - Occupational Courses, CLAST,
and Gordon Rule

The original Articulation Agreement defined the
associate in arts (A.A.) degree as the transfer degree.
The degree was defined as a 60-credit program of which 36
hours had to be in general education as defined by tL.»
college. The original Agreement excluded occupational
and physical education credits from the degree. Students

4
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had to achieve at least a 2.0 grade point average in all
work attempted. Finally, the Agreement permitted
Students to repeat courses, but the final grade was to be
the one used in computing the grade point average. This
became known as the forgiveness policy. 3lthough the
Agreement fostered the forgiveness policy in relation to
admission to the suUs upper level, some program areas are

basing admission on the GPA computed on the first
attempt.

In the mid-1970's, agitation grew to remove the
exclusion of physical education from the Agreement.
Physical education faculty were especially concerned
about this exclusion, as were those who were encouraging
physical fitness in the schools. At the same time, there
was pressure to define occupational courses. Task forces
were established to look at both issues. The Agreement
was finally modified in the late 1970's to drop the
physical education exclusion, but the occupational course
definition issue continued to be a major problem.

Various schemes and ideas were advanced to settle the
matter, including having the Common Course Numbering
System identify the courses as to whether they were
transfer, occupational, or dual in purpose. Finally, in
1986, as part of a general overhaul of the Agreement, the
concept was developed that any course which was
acceptable to at least one of the nine univercities in
the SUS would be transferable under the Agreement. The
option to this approach, which was debated at length, was
whether the transferability of the course would be
dependent on whetaer one of the nine universities offered
the course. Concern has been expressed as to how the
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modification of the Agreement will be implemented. Some
institutions are having difficulty determining which of
their courses are acceptable to at least one university
in the SUS. some coordination of this course
acceptability confirmation may be needed.

The legislation relating to CLAST ties the award of
the A.A. degree to a passage of CLAST. The Gordon Rule,
which requires courses in English an¢ mathematics, was
originally in State Board of Education rules but is now
confirmed in statute. These two requirements, CLAST and
the Gordon Rule, ére now part of the definition of the
A.A. degree in the Articulation Agreement. The issues
surrounding CLAST are many and too complex to be
addressed by this task force. CLAST issues are currently
being handled by a special Commissioner's panel.

However, it should be noted that CLAST represents a major
articulation concern, as it affects the transfer of
thousands of students annually. The Grrdon Rule has
presented one problem worth mentioning as a concern. 'The
transfer of students without A.A. degrees from one
institution to another has raised the problem as to how
receiving institutions are to treat students who have rot
completed the Gordon Rule requirement. In most cases,
the receiving institution does not have an indication on
the transcript as to which courses taken by the transfer
met the sending college's Gordon Rule course

requirement. Suggestions have been made to have the
Common Course Numbering System put Gordon Rule indicators
on the course listings.
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6. The State Board of Community Colleges should
éncourage the development of a common method of
designating Gordon Rule courses in college
publications and/or on transcripts.

Limited Access Programs

Although the Articulation Agreement guarantees
admission to the State University System for A.A. degree
graduates, it does not guarantee that a student
necessarily will be admitted to the university of his or
her c. ..ce or into a specific upper division
instructional program. Universities which have a
limitation on the space available for students in
specific upper division Programs may declare such
brograms as limited access. The Fyard of Regents
approves such designations after having documented
assurances that the prcyram either has faculty or
Physical facility limitations which prevents it from
admitting all students who apply. The Regents review the
Criteria beiny used for admission to such limited access
programs t make sure that they do not contain any
diszcr..inatory provisions which may disadvantage
ccmmunity college A.A. degree transfers in the
competition for available space. “he limited access
program dr.signations are referreua to the Articulation
Coordinating Committee following the Regents review for
registration. The limited access standing of a program
is reviewed during the course of the cyclical 5-year
program review process.

50
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With the exception of the University of Florida,
where virtually all upper division Programs are limited
access, there are only a few such programs in the sus,
however, they are increasing in number. The data
provided through the Level T A.A. program review show
' that the enrollments in all limited access programs are
balanced in favor of community college transfers.
However, there has been and will be a continuing concern
that the limited access programs will be expanded
throughout the system placing another level of admission
requirements, thereby, weakening the Articulation
Agreement and the promise given to students who receive
an A.A. degree. The State Board of Community Colleges
should continue to monitor the treatment of transfer
students to make sure that they are being treated
. equitably with native university students.

Foreign Language Requirement

The implementation of the foreign language
requirement for admission to the universities by
community college transfe.s has raised numerous
concerns. Passage of the foreign language admissions
requirement set a dangerous precedent. For the first
time, since the 1971 Articulation Agreement designated
the A.A. degree as the transfer degree, a student could
graduate with an A.A. degree but not bé admitted to a
university'because the foreign language requirement had
not been met, placing statute and rule in direct
conflict. The Articulated Acceleration law (Florida

Statute 240.2333) passed in 1987 provided exemption from

o

L
[




SOt

37

the foreign language requirement until 1989 for associate
degree holders and students who maintain continuous
enrollment. Continuous enrollment is defined "as 24
semester credits taken in two consecutive semesters
within the academic year." This policy discriminates
against part-time students who comprise 66% of the
community college student body. Part-time students who
enrolled in an A.A. degree program prior to 1989, but who
have not maintained continuous enrollment, will have to
meet the foreign language requirement. The definition of
continuous enrollment also varies among universities and
has varying degrees of impact on community college
transfer students depending on the definition. 1In
addition, there continues to be widespread worry about
the way the courses taken at the colleges to meet the
entrance requirement will be applied to university
foreign language degree requirements at exit. Since the
courses have been equated in term of college credits, the
community college foreign language credits should be
transferred as part of the A.A. and should apply to

rseés. 1If this is not the case, then the Articulation
Agreement will be greatly weakened and its integrity
brought into question.

7. The State Board of Community Colleges should
seek to resolve the conflicting requirements of
statutes and rules rwelating to foreign language
requirements for admiséion to and exit from the
State University System and the integrity of the

A.A. as a quaranteed transfer degree.
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Program Review-Leveling-Joint Programs

The State Board of Community Colleges implemented a
program review system for the A.A. degree in 1985-86
which, as notcd earlier, requires that the Division of
Community Colleges distribute annually to the colleges
and universities Level I data and information on how the
transfer students from the coileges are performing in 25
program areas in the universities. FEach community
college receives reports on their graduates in the nine
universities and the nine universities receive reports on
each of the 28 colleges. These reports are to be the
basis of mutual analysis to determine which faculty
groups need to get together to discuss articulation
matters. The Level I data, then, is to be used as a
jumping off to more in-depth articulation activities with
the universities or Level II review.

Level III review will be a five-year summative review
by the SBCC of the vitality and health of the A.A. degree
programs statewide in fulfilling its functicns as a
transfer degree and as a terminal degree for many people
who do not chcose to go on to the universities. The SBCC
progrum review system is still very new, but already the
Level I data have proven to be very useful in stimulating
communication between the two systems. Over 190
articulation conferences were organized in 1987-88
between faculty in the universities and community
colleges. More effort needs to be made to get colleges
and universities to systematically review Level I data
and plan regular articulation activity on a
faculty-to-faculty, program-to-program basis, so that
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curricular adjustments can be made to insure that
students will be uble to meet university leveil standards
and requirements ir. an efficieant manner. It is important
to note, however, that although community college
students take in aggregate only three credits longer to
earn a degree at the universities than native students,
there are many program areas where this is not true. It
is these areas where articulation efforts need to be
concentrated. Areas where there are discrepancies
between the academic performance of community college and
native students need in-depth examination, as well. 7Tt
should be noted that this examination goes both ways,
inasmuch as ‘here are a number of program areas where

community college students out perferm university
students.

From these faculty-to-faculty articulation activities
should flow stronger communication and cooy yration. It
is hoped that joint programs will be expanded. Summer
institutes for the gifted higl school students in math
science, and computer science have been conducted on a
joint basis in recent Years, as have some teacher
training programs. These kinds of joint efforts shculd
be encouraced. There are many joint concerns, especially
with respect to how curriculum content should be
articulated from one level to the next, from high school
through college. The learning expectations need to be
clearer as students move from one level to the next in
Program and/or academic discipline areas. There is a
common concern at sll levels of education regarding basic
skills. CLAST and entry level testing provide ¢ .asis
for articulation of these concerns Letween and among the
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schools, community colleges, and universities. These are
but a few of the areas of mutual concern which impell

articulation activity to concentrate more and mcre upon
faculty-to-faculty articulation.

8. The program review data and other data should
continue to be refined to provide accurate
student performance data in relation to Program
curriculum and articulation. The colleges and
universities should be systematic in reviewing
program review data to organize
faculty-to-faculty articulation activities.

Vocational Program Leveling

The classification of vocational programs as to
whether they are associate in science degree or
certificate level programs has been a continuing source
of controversy between the area vecational centers under
public school district conitrol and the community
college. 1In 1983, as a consequence of a study of
vocational education by the Postsecondary Education
Planning Commission, the Legislature mandated that the
Division of Vocational, Adult, and Community Education
(DVACE) and the State Board of Education assign a level
to each vocational/occupational program offered ir. the
state. The classifications as to wnether a program is to
be postsecondary adult vocational (PSAV) or postsecondary
vocational (PV) were to be consistent statewide. In
order to classify the hundreds of programs, the DVACE
assembled task forces of faculty and academic

.'."
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administrators representing the area centers and
community colleges to make recommendations on program
levels. The project has taken nearly four years,
involving hundreds of people. 1In effect, it has been a
major articulation Project. The recommendations are to

be approved in 1988 by the state Board of Education and
implemented in July, 1989.

Associate in Science Transfers

The admission of associate in science (A.s.) students
to the universities has created a number of long standing
issues. The A.S. degree is technically a terminal degree
to be used for job entry. However, it is increasingly
evident that lardge numbers of such students are
transferring to the universities for baccalaureate
degrees. In fact, the universities are encouraging their
transfer in certain upper division technical programs.
Typically, these students must take st least a term _
longer to earn a degree. The difference in the length of
program tends to be in the area of ger.eral education.
Associate in science students take less general education
course work than A.A. students, which must be made up in
the upper division. The Articulation Coordinating
Committee, on two occasions, has established a task force
to look into the need for a statewide transfer agreement
for A.s. students. Each time, it was concluded that such
agreeménts'should be developed at the local level on an
individual community college to university basis. The
exception to this was in the area of nursing where the
Legislature requested that the Articulation Coordinating
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Committee develop a statewide nursing transfer

agreement. The agreement was developed in 1984, but many
believe that it needs to be revisited. 71t is thought,
also that there may be some other Program areas where
such statewide agreements could be developed in order to
facilitate the transfer of A.S. degree students into
appropriate upper division Programs. These areas would

appear to be in business, the technologies, and in health
related professions.

9. The State Board of Community Colleges should
continue to evaluate the transferability of the
A.S. degree. Articulation problems within
program areas should be identified during
program reviews and suggestions made to enhance
the transferability of students. Certain
program areas should be reviewed for the
possibility of establishing statewide
agreements.

Vocational Certificate Transfers

The transfer of students from area vocational center
programs which offer vocational certificates is another
articulation area of concern. There are increasing
numbers of postsecondary adult vocational program
students desiring to continue their education toward an
associate and, in some cases, to a baccalaureate degree.
The leVeliﬁg task force of faculty and program leaders
have delineated in many program areas such a career and
educational track which runs from the PSAV certificate to °
an A.S. and, in some cases, may finally move %o a
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baccalaureate degree. Level III program reviews in the
vocational area have dealt with these career and
educational ladders, as well, in a number of program
areas. This kind of comprehensive and articulated
planniig and program development will need to be expanded
in the future. While much of the transfer articulation
of vocational programs has been at the district level,
there may be a need to examine where statewide agreements
may be useful. The State Board of Community Colleges
should encourage the development of a coordinated 2+2+2
curriculum between high schools, area vocational centers,
community colleges, and universities which would
facilitate the admission and transfer of students in
vocational programs.

Associate in Applied Science and Certificates

The 1987 Legislature passed a law which permits
community colleges to offer the associate in applied
science (A.A.S.) degree. Other statutes imply that all
degrees and certificates should be defined in statute and
rule. There has been considerable debate during 1987-88
as to how this newly authorized degree should be
defined. Proposals had been put forward in previous
years to institute the A.A.S. as the
vocational/occupational degree instead of the A.S. The
A.S. degree would become another transfer degree
paralleling the B.S. degree at the university level,
while the A.Z. would parallel the B.A. degree. There
were still others who desired to keep the A.S. degree,
but add the A.A.S. as an alternative vocational/-
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occupational degree, mixing college and vocational
credits. As an interim measure, the State Board of
Community Colleges in March, 1988, passed a temporary
definition of the A.A.S. which follows the latter

option. The systemwide councils and committees are to
continue to debate this issue during the remainder of
1988 and recommend to the Board whether the degree should
be removed, follow the interim definition, or some other
definition. The leveling project has defined three types
of certifications for vocational/occupational programs,
the A.S. degree, postsecondary college credit
certificate, and the postsecondary adult vocational
certificate. Each of these certifications must have a
relationship to an occupation and not be duplicative.

10. The State Board of Community Colleges should
continue to review the A.A.S. degree to
determine its hierarchy in relation to the
degrees and certificates already offered.

Registration Process and Orientation

Registration for transfer students has been a problem
for some time at many of the universities. Transfer
students have perceived that they have a low priority in
the registration process for needed courses during their
first term of transfer. 1In many cases, the perceptions
were found to be true. This problem was called to the
attention of the Articulation Coordinating Committee in
1984-85 and a concerted effort was made on the part of
the Board of Regents to encourage the universities to
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establish procedures that insure that community college
transfers have an equal chance to get junior level
courses needed for university graduation in the term they
are making their transfer.

In the same vein, during the 1986-87 year, the House
of Representatives Education Committee staff conducted
public hearings around the state on articulation
problems. The hearings were under the direction of a
special task force appointed by the Legislature.
Students testified that they felt that the universities
needed to do more to provide transfer students with
appropriate orientation to university procedures and
environment. The Articulated Acceleration law now
requires that such orientation be provided. It may'now
be time to determine how well such orientation is being
done and whether this criticism is no longer valid.
Special attention should be give:: to the extent to which
students are being made aware of their rights under the
Articulation Agreement and the procedures for bringing
articulation complaints before the Articulation
Coordinating Committee.

11. The State Board of Community Colleges and each
of the 28 community colleges and the Board of
Regents and the nine universities should inform
high school and community college transfer
students of their rights as protected under the
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Articulation Agreement. Tais would include, but
not be limited to, stating the procedures for
individual students to register articulation

grievances with the Articulation Coordinating
Committee.
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STUDENT SERVICES

The main issue in student services is maintaining an
open communication link among institutions and from the
institutions to the students.

The area of student support services plays a critical
role in the articulation process. The mechanisms that
allow the smooth trsnsfer of credit and the development
of progressive curriculum lay the foundation for
articulation. Student support services is the conduit
that conveys the mechanies to students, so articulation
can take place. Counseling of students, whether career,
personal or academic counseling has been and continues to
be a priority, particularly with disadvantaged students,
including minorities.

12. The State Beard of Community Colleges should
continue to support the role counselors play in
the articulation process and the need to keep
the ratio of students to counselors in concert
with professional and accreditation
recommendations.

Minority Student Access

Minority participation in the postsecondary
eductional system has been declining since 1977. Just
recently the declining rates have shown sigas of leveling
off. 1In Florida, the percentage of blacks in the
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Community College System has fallen from 15.16%
first-time-in-college in 1977 to 9.6% in 1987, however,
the enrollment. of blacks in the university system was
increasing during this same time span. #lthough the
ten-year picture shows a decline, the enrollment of
blacks during the past three vears has tended to level
out and increase very slightly. More study is needed on
these enrollment trends and the implications for each
system. Concern is especially high for black males who
are outnumbered by black females in the postsecondary
system two to one. (See Table 5) A study done by the
Postsecondary Education Planning Commission on student
pProgression shows that Black and for the most part
Hispanic progression from high school through the
awarding of Doctoral and Professional Degrees has
declined. The percentage of black students lost 7% from
the point of high school graduation to entrants of
first-time-in-cnllege and 5% from the point of
first-time-in-college to Bachelor's degree award. With a
limited pool of black applicants to draw from,
universities and community colleges are on a collison
course in terms of recruiting minority students.

13. The community college and university systems
should cooperate on developing policies,
procedures and programs aimed at increasing
opportunities for all minorities to have access
to and success at a postsecondary education.




TABLE 5

MINORITY REPRESENTATION
AT SELECT -POINTS I HIGH SCHOOL AMD COLLEGE PROGRESSION: GAINS AND (~SSES

PROGRESSION POINTS __ WHITE CBLACK  HISPANIC

~ Ninth Grade Membership (1984-85)
Percent of Total 10.13 20.46 7.64
Gain (+)/Loss (-)* 0.00 0.00 0.00
* High School Graduates (1984-85)
; Percent of Total 12.94 18.38 52
, Gain (+)/Loss ( )* 4+2.01 2.08 0.12
* First Time in College (Fall 1984)
Percent of iotal 16.74 1.0l 10.49
Gain (+)/loss (-)* +6.0] -9.45 +2.85
" Bachelor’s Degrees Awarded (1984-85)
Percent of Total 84.79 6.87 6.76
Gain (+)/Loss (-)* +14.06 -13.59 -0.88
- -Master’s Degrees Awarded (1984 85)
: Percent of Ttal 89.80 5.03 4.12
Gain (+)/Loss (-)* +19.07 -15.43 -3.52
j Doctoral and First Professional Degrees
- Awarded (1984-85)
Percent of Total 89.64 4.6l 4.12
Gain (1)/Loss ( )* +18.91 ~15.85 -3.92

* Percent of representation in group - Percent of representation in Ninth Grade.
** Asians/Pacific islanders and American Indians/Alaska Natives.

Seurces: MIS, Department of Education; State Board of Community Colleges; Board of Regents.
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Student Financial Aid

Cutbacks of financial aid at the federal level have
been a major contributing factor in the opinion of many
for the decline in minority student participation in
higher education on a national and state level. The
impact has been on all students, but more pronounced with
respect to minority students. W¥hile this report is not
purposed to take on all the problems of equal access and
equal opportunity, it is important to realize that if the
community colleges are to fulfill their mission of
providing the widest possible access to educational
opportunity, student financial aid must be adequate to
remove college costs as a barrier to enrollment. The
Postsecondary Education Planning Commission study of
financial aic completed in 1983 highlighted the problems
Florida students have in obtaining requisite student
financial aid to continue their education beyond high
school. Student financial aid awarded to students in the
community colleges must be picked up by the universities
for those students transferring to complete baccalaureate
degreeé. This is not always the case. Better ways need
to be found to provide a clear four-year assurance of
support for students entering transfer programs.

Other financial aid problems exist, as wezll.
Students entering remedial programs will by cefinition
proceed toward an associate degree at a slower pace.
There are dangers that the federal programs may not
provide financial aid to students who are in college and
vocational preparatory programs. Such alarms have been
heard just recently from Washington. State programs will
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only support students for a limited number of terms,
which makes it difficult for disadvantaged students to
move through at often a needed slower pace. Most of the
commu:iity college students are older, working people, who
have family obligations. They cannot afford to be
saddled with high indebt~dness. Loans do not address
their needs. More grant assistance is needed. It is
evident that more needs to be done to reduce attrition in
our colleges and universities, especially attrition that
comes directly from financial needs of students.

14. The State Board of Community Colleges should
conduct a review of state financial aid sources
to determine if community college students are
participating at an appropriate level.

Counseling Information for Students

The 1971 Agreement required that the universities
publish for students, in a common format, information on
course brerequisites for upper level university
programs. By the mid-1970's, the universities had not
only agreed on a common format for such information, but
they had begun to publish counseling manuals for
community college counselors, which contain a wealth of
information about university transfer admissions. The
manuals provided a program by program map of what
students should take at the lower division level and what
they should expect to take at the upper level to complete
a degree program.
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By the early 1980's, some community colleges were
experimenting with putting the counss#ling manual
information into computer systems, which made it Jossible
for students in a registration process to check-off the
extent to which they were meeting the requirements for an
associate and baccalaureate degree. Miami-Dade Community
College and Florida Community College at Jacksonville, to
name two institutions, have such systems operational.
Efforts were made in 1983 and 1984 by the Division of
Community Colleges to obtain categorical funding to
develop a statewide system for computerizing such

~ information for counseling and advisement purposes. The

State University System had an equal interest in
developing a computerized advisement system for their
students.

Zs a consequence of the interest in both systems in
computerized advisement programs, the Legislature in 1985
began to fund a student academic support system (SASS)
for the universities and a student on-line advisement and
articulation system (SOLAR) for the Community College
System. SASS is an academic audit system which will
provide students with an academic plan according to their
selected major. The program is designed to interact wich
student registration and provide a planning spring board
for course offerings.

SOLAR will contain in its database the lower division
course requirements for the community colleges and the
universities and the upper division course and admission
requirements for each university program areas. Students
will be able to key in what postsecondary institutions
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they will be attending and their program major in order
to receive information that will map out exactly what
courses and requirements need to bo followed to ephance
articulation and eventual jraduation from the system.

In addition, vital informatiorn about wha’ students
should take in high school to prepare for college, what
entrance tes.s to take, a profile of each college and
university, and information on student financial aid
opportunities will be on SOLAR. In addition, freshman
admissions information, currently published in the
Counseling for Colleges Handbook, and is presented at
joint university/community college regional admissions
workshops. Hundreds of high school sounselors have
participated in these workshops and benefited from
receiving up-to-date admissions and program information
useful to students. Now the information will be
accessible via the computerized SOLAR program.

Under 240.115, Florida Statute, SASS and SOLAR are to
be articulated. Efforts are underway to define exactly
what form that articulation will také. It is apparent
that both systems will make it pmossible for students to
obtain vital course prerequisite information more
accurately and faster. While SOLAR is an exploratory,
interactive system, the need still exists for community
colleges to have program audit systems. This may be
accomplished through the articulation of SASS and SOLAR.
Once more, few, if any, states Lave made such a strong
ccmmitment to get vital counseling information to
students using the latest technclogy. The potential for
SASS and SOLAR for much improved guidance and
articulation is very great.
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15. The State Board of Commmunity Colleges should
support legislative budgeting initiatives for
the development and updating of computerized
program advisement and auditing systems at all
community colleges.

Articulation Officers and Counselors

In l§87, the legislature required the idenfication
and/or appointment of comiaunity college articulation
officers at each of the community colleges. Although
specific responsibilities were not mandated, it is
anticipated that, the community college articulation
officers will function in a similar capacity to their
counterpa: ’ts in the universities. The university
articulation officers have been instrumental in
facilitating the development of articulation in Florida
and are pivotal to the continued success of the 2+2
system. The increased articulation activities at
comnunity colleges emphasize the need for community
college articulation officers who can influence the
policies and programs impacting articulation.

16. The State Board of Community Colleges should
help to define the responsibilities of the
community college articulation officers and
promote the exchange of ideas and information
relating to articulation.




CONCLUSION

The subjcct of articulation is complex and broad,
cutting across all aspects of education, from curriculum
development to student services. Each junicture and
program, by itself, could command a separate study. And,
in fact, several cn-going studies are in progress.
Overall, it was found that Florida has in place a 2+2
system that is second to none. The range of articulation
processes and relationships is comprehensive and
functioning effectively. Transfer mechansims are
continually being monitored, developed and improved
upon. And, above all, an attitude of cooperation,
respect, and trust exists among those individuals
responsible for meking articulation work.

In addition to these major activities already
discussed, there are dozens of other kinds of inter and
intra-institutional cooperation and articulation programs
in Florilda that operate on a voluntary basis. Some of
these are:

e joint use of facilities and campuses by
community college, universities, and schools;

° intersector and interinsti“-utional regional

consortia to coordinate more effectively with
business and industry;

70



regional and statewide library networks:

o joint teacher training activities;

® International Linkage Institutes co-hosted by
univ-rsities and community colleges;

° SUS campus visits and tours by community college
faculty and students;

® Intra-institutional administrative workshops

between professionals in similar administrative
positions; and,

° Articulation seminars and professional
association activities.

However, even with the best of systems, there is
still room for improvement. Issues and problems were
identified and recommendations brought forth in a number
of areas including: student finzncial aid; limited
access program admissions; implementation of the foreign
language requirements; CLAST; the transfer of credits for
non-A.A. degree holders; program review coordination; and
others. These issues and recommendations were brought
forth in the spirit of excellence and progress and not as
detractors of a system that is a model for the nation.
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APPENDIX A
ARTICULATION PLAN FRAMEWORK
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II.

III.

IV.
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Articulation Study

Framework

STATEWIDE

Articulation Agreement

Common Calendar

Articulation Coordinating
Committee

Regional Coordinating Councils

ADMISSIONS

Minimum Admissions Requirements.

Associate of Arts legree
Associate of Science Degree
Foreign Language Requirement
Admissions Handbook
Registration
Placement Testing
Orientation
Common Transcripts
Electronic Transcripts
Articulated Acceleration
CLEP Dual Credit
AP International Bac.
USAFI  Credit by Exam
DEP

TRANSFER OF CREDIT

Common Course Numbering
Course Transferability
Common Transcripts
Associate of Arts Dagree
CLAST
General Education Reauirements
Gordon Rule
Associate of Science Degree
Associate of Applied Science
Certificates

CURRICULUM

Program Review
Leveling
Joint Programs
Faculty-to-Faculty
Articulation
Basic Skills

Co.

STUDENT SERVICES

Registration

Articulation Officers

Counseling/Advising Manual

Computer-Assisted Advisement
Systems

Financial Aid

OTHER ARTICULATION ACTIVITIES

Recruitment
Joint Use Facilities
Common Catalogs
Visits to College/Univ. Campus
College Fairs
Counselor Visitations
Co-advising Students
Counseior Orientation Sessions
Council/Staff Meetings on
Articulation
Presidents/CEQ's
Student Affairs QFfficers
Instructional Affairs
Cfficers
- 3istrars/Admissions
Officers
Articulation Officers
Professional Association
FACRO
FACC
AACJC
Articulation Conferences
2+2 Seminar
Florida Academic Advising
Conference
Intrainstitutional Articulation
with Departmental Reps.
Intersector and Inter-
institutional Regicnal
Consortia witn Busiress and
Industry
Inte v=i’1 Linkage Institutes
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A REPORT ON NATIONAL ARTICULATION PROGRAMS

At the request of the Florida State Board of Community
Colleges Task Force on Articulation, a national survey was
develop2d and administered to 26 states. The purpose of
this survey was to compare Florida's articulation effor+s to
those of other states identified as having legally-based or
state polices which gevern articulation practices between
institutions of higher aducation.

A verbal communication was made by telephone to the 2s
states identified to partic:ipate 1in the survey. The purpose
of the initial communication was to identify the apprerpriate
state level administrator to participate in the survey.
Appointments were made., and a second telephone communication
was made to each person for the purpose of conducting the
actual survey. In between the two communications, the survey
instrument was reviewed, modified, and approved by the
Florida State Board of Community College Task Force on
Articulation.

A draft of the collected data was then compiled for each
state and copies were sent to each survey participant to
review. Revisions were made and the raw data was used to
develor the following tables. The report describes each
state's activities regarding articulatior policies which
exist between public school districts, vocational technical
institutes, community/jurior colleges, and universities and
colleges. General observations include:

* Many state mandated articulation agreements are
recognized as state policies developed through
voluntary and cooperative efforts between
community/junior colleges and university systems.

* gState oversight of these agreesents is not always
adequate for policy enforrement; therefore, many
states rely on interinstitutional regulation of
these policies and agreements.

* In many cases, the general education core is not
fully transferaple even when part of a completed
associate's degree, designated as the praimary
transfer degree.

*  Common colurse numbering systems are practiced in
five states: California, Florida, Kentucky, Nevada,
and Oklahoma; however many common course numbering
systems also 2xist exclusively wiihin community
college and university systems.
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Only one state, Alaska, commonly transfers course
transcripts electronically. All institutions in
Alaska are on the same computerized stuvdent
information system. Institutions under the
University of Alaska system can electronically
access transcripts from other institutions for up to
five years.

TABLE 1l: Along with Florida, only four other states,

Missod?i, Rhode Island, Texas and Washington, have formal/legally
based articulation agreements existiag between their systems of
higher education.

TABLE 2: This table indicates the type of associate degrees
offered by the 26 state community college systems, as well as
specialized associate degrees offered by Arizona, Illinois,
Nevada, New York, Rhode Island, Virginia and Washington.

TABLIE 3: This table describes which states have student service
mechanisms as part of their articulation agreemeat. These
mechanisms include: Common course numbering system, common
transcript format, common calendar (statewide),
counseling/advising manuals, and Jesignated full-time
articulation officers.

TABLE i: This table indicates whether completed general education
packages are transferable from a community college to a state

university/college or whether additional hours are required
(Refer to question 4).

TABLE 5: This table describes which states report student data
back to other putiic institutions for follow=up {tracking)
purposes. Although many of the states are not required by law to
do this, many states commonly practice student data reporting.

TABLE 6: Table 6 indicates which states have prescribed mandated

testing for Placement pnrposes and for the purpose ¢ entering
upper division.

TABLE 7: This table shows the total number of students served by
each state community college system. Many states failed ¢to
indicate this number in the final communication. (*) indicates
states which provided a breakdown of the number of students
served by degree program.
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In conclusion, the results of this survey indicate that Florida
continues to serve as a model for many states recognized as
having formal and/or legally-based articulation agreements in
Place. According to similar studies (i.e. The Articulation
Transfer Phenomenon: Patterns arnd Directions, Kintzer and
Wattenbarger, 1985, p.40), the number of states implementing
formal articulation policies has not substantially increased in
the past 15 years. Voiuntary agreements among individual
institutions within a State seem to be the practice of 6 of the
26 states participating in thé survey. 16 of the 26 honor a
state system policies and 5 have formal/legally-based
articulation agreements. These 26 states were initially
identified as having formal/legally~based policies or state
System policies. Throughout the survey, special attention has
been given to the generic use of the term "articulation” which
refers to a range of processes involved in the systematic
moVvement of students; interinstitutionally and intersegmentally
thkroughout" postrfrecondary education. (Preface, The
Articulation/Transfer Phenomenon, p.iii) With this in mind,
Florida has maintained a national trend (voluntarily and legally)
in many asreas of articulation through its application and
compreher. iveness.
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TABLE 1
— PATTERNS OF ARTICULATION AGREEMENTS
Formal/Legaily State system Voluntary Agreements
Based Policies Folicies Between Institutions
Florida Alaska Kentucky !
, Missoura Arizona Minnesota ’
: Rhode Island California 1. Mississippi t
. Texas 2. Georgla Nebraska :
Washington - Illinois 3. North Dakota
Kansas Pennsylvania '
New Jersey i
X Maryland
‘ Nevada -
New York 4. ‘
Oaklahoma :
South Carclina
Utah
Virginia

West Virginia
Wisconsin 5.

-------------—---_---—---—--_---------------—---—-----------------—

i Source: Florida Articulation Taskforce, Telephone Survey.
) Piza. J. A., 198¢

California State University System allows greater flexibil:ity
for transfer students than the University of Cal:ifornia 3System.

Core Transfer Curriculum mandated by law.

Articulation that does ex:ist 1s reccmmencded, nct legally
¥ "'nding.

Policy not considerzd statewide because State University of New
York does nct represent all cf che state's higher educzazion.

Emphasls on articularion betwean vccational technical
institutions and public¢ state univercit:ies.
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Table 2

TYPES OF TWO YEAR DEGREES OFFERED BY STATE COMMUNITY COLLEGES

-q--------------—-—-——---_-_-------—--"—------_-----v---—--------———

State AA AS AAS Other

Alaska P -——- X

Arizona P P X AAAz=Assoc. in Applied
Arts

ASG=Associate in
General Sstudies

California P P -—-
Florida P X ---
Georgia P P X
Kansas P P X
Kentucky P P X
Illinois P P X AGS=Associate in
General studies
Maryland P -——— —
Minnesota P T X
Mississippi P T ——-
Missouri P T X
Nebraska P P X
Nevada P T X AGS=Associate in
General studies 1
New Jersey P T £
New York P P T AOS=zAssociate in
Occupational studies
North Dakota P P X
Oklahoma P P X
Pennsylvania P X -——
Rhode Island P X .- AAT=Assoc. in
Applied Technology
AAB=Assoc. of Arts in
Business 2
(continued on next page)
AA = Associate in Arts P = Primary Transfer Degree
AS = Associate 1in Science T = Transferable degree in
AAS = Associate in Applied Science some cases
--=- = Degree not cffered X = Terminal Degree
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Table 2 cont.

TYPES OF TWO YEAR DEGREES OFFERED BY STATE COMMUNITY COLLEGES

-----u--------'-------"'----u----------------------------------- - e ap -

State AA AS AAS Other

South Carolina P T ———

Texas p X X

Utah T P X

Virginia P P X AA and S=Combination

AA+AS, Transferable
Washington P P -~ ATAz=Assoc. in
Technical Arts
AGS=Assoc. in General

Studies
West Virginia P T X

Wisconsin | -——- X

Source: Florida ..rticulation Taskforce, Telephone survey,
Pica, J. A., 1988, :

AR = Associate in Arts P = Primary Transfer Degree
AS = Associate in Science T = Transferable Degree in

AAS = Associate in Applied Science some cases

-=-= = Degree not offered X = Terminal Degree

1. Only one institution offers the Associate in General Studies.

(48]

Example of many sub-title names used by discipline.
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TABLE 3

MANDATED/VOLUNTARY MECHANISMS WHICH AID ARTICULATION

Alaska }
Arizona N
california '
Florida Y
Georgia N
Illinois N
Kansas~ N
Kentucky Y
Maryland N
Minnesota N
Mississippi N
Missouri N
Nebraska N
Nevada Y
New Jersey N
N
N
Y
N
N
N
N
N
N
N
N
N

s

New York
North Dakota
Oklahoma
Pennsylvania
Rhode Island
South Carolina
Texas
Utah
Virginia
Washington
West Virginia
Wisconsin
Sourse: Florida Articulation Taskforce, Telephone survey,

Pica, J. A, 1988.

o

CCH = Common Course Mumbering CC = Common Calendar
CTF = Common Transcript Format CM = Counseling Manual
AO = Articulation Officer N = No, Y = Yes, V = Voluntary,

1. Only within University of Kentucky, Lexington campus.

All 14 community colleges are under a common catalog.
2. North Dakota has a statewide administrative computing
center that all transcripts are generated from.
Academic calendar approved each year by Board of Regents.
Virginia will be on 2 common calendar when °:rginia Tech
community college system change to semester system Sept. 1988.

o W




Table 4

If a transfer studern. c¢ompletes the general education requirements at
one community college {(without completing a two year degree) and it
is so denota2d on that ztudent's transcrapt, will the student have
satisfied the genzaral education requirements for all other public
state universities or cclleges?

-—--_---—‘—‘--—----_---——------------——--—-————n—-————-——--.

States with formail States without formal !
articulation agreements articulation agreements
YES NG YES NO
Missouri Rhode Island 1. Cz2orgia Alaska :
Florida Texas 2. Kansas Arizona L
Wwashington 3. New York California :
uczah Illinois
Kentucky
Maryland
Minnesota
Mississippi
Nebraska
Nevada

New Jersey
North Dakota
Okxlahoma .
Pennsylvania A
Sc. Carolina
VYirginia

West Virginia
Wisconsin

Source: Florida Articulation Task Force, Telephone Survey.
Pica, J. A., 1988

1. University may accept the completed general education, but the

individual college may not accept the completed general
education.

2. There is no standard general education policy.

3. The associate degrees will provide for the fulfillment of college
and university general education. ICRC Information Booklet p. 11

The majority of states under “"states without formal articulation
agreements", No, use a course by course evaluaticn pol:cy when a

student transfers without an associate degree, but with completed
general education.

82
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Table 5

. Student Data Reporting Among Public Institutions
As Part of Articulation Agreement

PRI NN Y ey T

States with formal States without formal
articulation agreement articulation agreement

Lo

YES NO YES NO

Florida Missouri 1 Arizona 2 Alaska
. Texas Rhode Island Nebraska 3 California
P Washington 4 Georgia 5
Illinois
Kansas
: Kentucky
; Maryland
Lo Minnesota .
: Mississippi 3
o Nevada
’ New Jersey
New York
North Dakota
. Oklahoma
: Pennsylvania
. South Carolina
- Utah
! Virginia A
West Virginia '
Wisconsin

Source: Florida Articulation Task Force, Telephone Survey. :
Pica, J. A., 1988 ;

1. A separate project provides data feedback on student ‘
performance.

2. Arizona lav requires universities and community colleges to

S report student data pertaining to math and English back to high
schoole,

3. May be part of individual agreenents.
4. Part of Intercollegiate Relations Commission Policy. '

5. Board of Regents provide student data for all of their 33
institutions.

The majority of the states under "S-.ates without formal
articulation agreements”, No, have indicated that although
student data reporting is not required or mandated by law, it is ;
i commonly practiced at many levels (Univ., C.C., H.S.). !
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Prescribed Msudated Testing

TABLE 6

FTIC Placement

Entrance into Upper Division

YES NO YES NO

Alaska Alaska
Arizona Arizona

California California

Florida Florida

Georgia Georgia
Illinois Illinois
Kansas Kansas
Kentucky Kentucky
Maryland Maryland
Minnesota Minnesota
Mississippi Mississippi
Missouri Missouri
Nebraska Nebraska

Nevada 1 Nevada

New Jersey New Jersey
New York New York
North uskota North Dakota
Oklakoma Oklahoma
Pennsylvania Pennsylvania
Rhode Island Rhode Island
So. Carolina So. Carolina

Texas 2 Texas
Utah Utah
Virginia Virginia
Washington Washington

West Virginia
Wisconsin 3

West Virginia
Wisconsin

Source: Fiorida Articulation Task Force, Telephone Survey.
Pica, Je Ao, 1988

1. Community college, English placement only.
University, English and math placement-.

2. New law cffective fall 1988 will provide for placement
testing in community colleges and universities. Individual
institutions monitor student placement®and the state will set
passing and failing scores for entrance into upper division.

3. English and math placement only at the university level.
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Tebl. 7

TCTAL NUMBER OF STUDENTS SERVED

.-------------—-----------_------—-—------_-----—----—-----.

State = cf students served
Alaska FalL 198¢ = 18,571
Florida
Georgaa Fall 1987 = 2g.000
Kentucky - Fall 19€7 = 29,789
Missouri =* Fall 1987 = 60,882
Mevada Net 2Annual = 28,651
Pennsylvania ) Fall 1986 = 26,995
South Carolina - Fall 1987 = 22,977
Texas Fall 1987 = 321,8¢¢

.-------------------------------------c~---_-----_-----------

Source: Florida Articulation Task Force, Telephcne Survey.
Piza, J. A., 198

* Stete alse provided a2 breakdewn of the number of
students enrolled 1n degree prog¢rams. [(Refer tso
supplement of ma:n document.;

States not included in this table did not raspond to the
final written communicart:on.
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:WOuld you be able to provide me with a copy of your state's

STATE:

NWAME CF STATE AGENCV:

CONTACT PZRSOMN PARTICIPATING IN SURVEY:
TITLE:

PHONE :

MAILING ADDRESS:

DATE SURVEY COMPLETED:

INTRODUCTION

The Division of Community Colleges in the Sta%te of
Florida is conducting a telesphone survey o0f 30 states who
have been identified as having either state policies
regarding articuiation or iegally based articulation
agreements. We are especially interested in the efforts of
school cistricts, vccational technical institutions,
commurity/junior colleges, and universities/colleges in
facilitating the movement of students between .nstitutions.

The irformation collected from each state participating
in the survey will be included in a report to be subwmitted
to Florida's Articulation Coordinating Committee in early
May. This report is part of a review being conducted by an
articulation task force.

Do you wigsh to receive a copy of the completed survey of all
30 states? YES NO

DATE SENT:

articulaticn agreement along with any other related
materials concerning art:iculation in your state? YES NO ’

R7




Which of those degrees 1s the primary transfer degree
for admission of transfer students freom & community
college to & state university/college? are there any
other degreass that are transferzble to g unive,sicy
other than this primary degres?

c. If a student transfers with this ( } degre=, is
there a minimum number of allowable hours that the
student will be awarded by the senior institution?
For example, 1f a student transfers with an AA degree
from a Florida community college, *“hat student is
guarantesd admission te upper division and 1s awarded
2 mininurm number of 60 semester hours.

4. I a transfer student completes the general =ducation
regquirements at one community college and it is so
denoted on that student's transcrapt, will the studsnt
have satisfied the general education requirsments for
all other svate universities or ccilegas?

YES NG

DESCRIBE:

w
]

Cces vour stete's articulation agreement previde for
the acceptance of advance placement machanisms such

=i

as:
CL=? Cual Credit

AP International Baccalaureate
Military Cred:z Credit by exam

b. Dces this aprly tc bgeth state universities /colleges
and community colleges?

6. Does your state‘'s articulation agr: :msnt provide for a
common course numbering <ystsm ? YES NG

For example, would =z course at a community/junior
collzga with the ezme prefix and number as a course at

‘ 3 university automatically transfer under this common
coursa numbering system? YES NZ

oo .
S Tt L ae e

e,

sy




7. Is there a common transcript format us2d by all
conmunity/junior colleges and universities/colleges?

YES NO

Can these transcripts be electronically transferred between
institutions and/or school districts?

YES NO

8. Does your articulation agreement provide for specific student
data to be reported back tO...

high schools from universities? YES NO
high schools from community colleges? YES NO
community colleges from universities? YES NO

9 a. Are state universities/colleges required to produce an
academic ccounseling/advising document beyond the yearly
catalog and/or student handbook?

For example, a yearly document which contains inforwation
abovt limited access programs, prerequisite courses needed
for certain majors, and university admissions requirements
as they pertain to:

transfer students high school students
YES NO YES NO

b. Is this document prodiced...
by the university for the high school? YES NO
by the university for the community college? YES NO
by the community coliege for the high school? TYES NO

c. Is this document accessible to students by computer?
YES NO
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10.

110

12.

13.

that yo

Does your state's articulation agreement require the
identrification of a position at each level who deal
speci.ically with articulation icsues?

YES NO

Does your articulation agreement provide for a common
calendar with prescribed common entry points?

YES NO
Does your state have prescribed mandated testing for...

a. placement? .
b. exit into upper division? Y

Is there anything about your state's arciculation efforts
u would like tc add that has not beenmentioned during the

course of this survey? i

2

DEV.: Pica, J.A., 1988 i

Y

o

.
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APPENDIX C

MAP OF FLORIDA'S
PUBLIC POSTSECONDARY INSTITUTIONS
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PRI A i 7t provided by ERIC

LOCATIONS OF THE 28
FLORIDA COMMUNITY COLLEGES
AND ADJACENT UNIVERSITIES

' COMMUNITY COLLEGES

-

Pensacoia Junior Colege
Pensccoio

Ckaloosa-walton Communty Corege
Nicevilie

Guit Coast Community College

b W oN

Chipoia Junior College
Maenonno

[1,]

A
Tatonassee Community College
Tolianassee 8
North Flonac Junvor College
Madison c
Lone City Community Coliege
toxe City C
Aonas Community Coliege ct .
Jocksonvite: t
Jacksonvile
¢  Sontc Fe Communtty College ¢
Gainesville
10 S Johns Rver Community College G
Palatka
11 Ceni:al Flonga Communty College h
Ocalo
12 Doytono Baach Communtty Cotlege !
Dovtono Beach
13 Seminoie Community Collece
Santorg ,
14, Lake-Sumiter Community College
Leesburg
15 Posco-Hernanc.s Community Cougge
Dgoe City
16 3 Petersburg Juniot Cotlege
St Petersourg
17 Hisoorough Commuruty College
Tempo
18 Polk Community College
Winte: Hoven
19 Volencio Communty College
Onango
L Bevara Communtly Coilege
Cocog
21 Indion Rver Commundy Cotege
Fort Prevce
22 South FHonos Community Coliege
Avon Park
<3 Monotes Community Ccuege
Bicoenton
24 Eaison Community College
Eort Myers
25 Paim 8each Junior College
Loke Worth
25 Qroware Community Colege
For Lo 20
27 Miorni-Doge Community College
Micimi ,
28 Flongd Kevs Communily College
K@y Wuy’

e 93 o

Panamao Clity @ UNIVERSITIES

University of West Fioriao
Pensgcolo

fionga State University
Takghassee

Fionac A & M Universty
oloNcLsee

University of F1. . Y0
C unesvile

Universty of Norm Fiongo
Jacksonvile

University of Cential Fionae
Onargo

Jvniversty of South Fionag
Tempo

Flohoa Angnhc University
8ocaq Roton

Fronog Interr anor.ol Universty
Miam
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MISCELLANEOUS

84/85
CHAPTER 6A-10

6A-10.024 Articuletion Jetwesn Univer-
u:x. Cemunity Colleges, and School Oig-
te .

(1) Each state university president,
community colivg® board of trustees, and
district achool board ahall plan and adopt
policies and procedures to provide articu-
lated programs so thast students can proceed
toward their educstionsl objectives as
rapidly as their circumstances permit.
Universities, community colleges, and scnool
districts shall exchange ideas in the devel-
oPment and iwprovement of general education,
8nd in the cevelopment and implementation of
atudent accelerstion mechanisms. ‘hey shall

establiah joint programs and agreements to
facilitste articulation, sccelerstion, and
efficient uyse of faculty, equipment, and

facilites.

(2) Articulation Coordinating Commit-
tee. The Commissioner snal! establish an
Articulation Coordinating (Commttee which
shall report tn the Commissicner and consist
of twelve (12) members aotalnted by the
Commissioner: three (3) members representing
the atate univeraity syatem; three (3)
members repreaenting the statp community
college aystam; one (1) member repcesenting
vocationsl aducation; three (3) memoers
representing punlic schools; one (1) member
from the Commissioner's staff wno shall serve
88 chairasn; and one (1) additional member.
The Committee shall:

(s) Accept continuous responsibility for
community cullege- university-school district
relationahips, 1including recummending to the
Commissioner plans for school dastrict
srticulation relstionships with cummunity
colleges and universities, including caor-
dinstion of cuoperstive plans required by
Section 229.814(5), Florids Statutes.

(b) Establish groups of university-
community culleje-school district representa-
tives to facilitate srticulation in subject
areas,

(c) Conduct s cuntinuing review of the
provisions of Rule 6A-10.024, FAC,

(d) Review inatances of student transfer
snd admissions difficulties among universi-
ties, community colleges, 'and public schools.
Decisions shall be advisory to the instity-
tions concerned.

(e) Recommsnd reavlutions of 1ssues and
recummend pcliciss and procsdures to impruve
articulation ayatemwide.

(f) Racommend the priority to be given
research conducted cooperatively by the
Divisiona of Community Colleges, Universi-
tics, and Pudlic Schools with individual
institutions. .uch reséarch shall be encour-
aged and conducted in greas such as admis-
sions, grading practicea, curriculum design,
and follow-up of tranafer students. Research
findings ahall be used to evaluste current
polici(s, programs, and procedures.

(g) Review and make recommendstion: to
tnstitutions for experimentsl programs which
vary from officisl transfer policy.

(h) Develop procedures to improve artice
uvlstion systemwide.

(1) C?I{ect and dizeeminste information
on successful cooperstive progrs
6A-10.024(1), FAC. Programs under Rule

(j) Perform such other duties as msy be
23319ned in law or by the State Board or the
Commissioner.

(3) Geperal education.

(a) Each state university ad community
collage ahall astablish general edycation
Core curriculum, which shall require at least
thirty-six (36) semester hours of cullege
crfedit in the libersl arts and sciences for
students working toward s baccslaureats.

(b) After s  atate univeraity or
community college hes published ita gerersl
education core curriculum, the integrity of
that curriculum shall be racugnized by the
other public wunivarsitiss and cummunity
colleges. Once s student has deen certified
by asuch sn institution on the official
tranacript ss having completad sstiasfectorily
its  prascrided geners! ¢ .acstion core
curriculum, ragerdlsas of whether the
assocaste deqras is-conferred, no oiher stste
univeraity or community collage to which he
or she nmay transfer ghell raquira any furthar
such gsneral sducstion courass.

(e) If a student does not complets s
general education core curriculum prior to
tranafer, the general aducstion requirament
becumes the rasponaibility of the new
institution.

(4) The sssociate in srts degree is the
basic transfer degree of the community
colleges. It 1s *“e prisery basia for
adm1ss10n of tranafer atudents from community
colleges to upper divizion atudy in s atate
university. It shall be swarded upon:

(s) Completion of at least sixty (60)

semester hours of college credit cnuraes
exclusive of courses not accepted in the
state university aystem, and 1including

general education core curriculum of at least
thirty-six (36) aemester hours of college
credit in the liberal arts and sciences;

(b) Achievement of s grade point average
of at least 2.0 in all courses attemotsd, and
in all courses taken at the institution
awarding the ocegree, provided that only the
final grade received 1n cuurses repeated by
the student shall be used in cumputing the
sverage. The grace of "D" shall tranafer and
count towsrd the baccalsureaste in the same
way 38 "D" grades obtained by students in the
state universities. Whether cuurses with “D"
grades in the ~zajur satisfy requirements 1in
the major field msy be decided by the
university departmert or college:

{c) Completion of the requirements 1n
Rule 6A-10,030, FiC; snd

(d) Acnievement of the minimum standards
in Ryle 6A-10,0312, FAZ,

(5) College Level Examination Prugram
(CLEP). The transfer of credit awarded on
the basis of scures achieved on examinations
in the College Level Examination Program 1s
protected by this rule only for examinations
taken 17 the national sdministration program
of CLEP,
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SUPP g6.4 MISCELLANEOUS CHAPTER 6A-10

{s) Caneral sxsminations.

1. ivansfer of credit under the terms
of this rule 1s mandstory provided that the
institution swarding the credit did so on the
besis  of scaled scorss determined to
represent student schievement at or above the
fiftieth (50th) percentile on the combined
men-woren sophomore NOTME 1N uUSe oprior to
1978, with nu letter grade or grade points
assigned. Minimum scaled scures for tne
sward of credit are:

English Composition with Essay 500

4. Subscores shall be use

credit for the neral 4
natursl sciences. omster D ain

hree (3) semaster crodits

?:aybe(sg;u;edw:or 8 biology wbscor: of
ve

credite moe phyucm three (3) semester

al scie
forty-nine. (49) or above. nce subscore of

; (b) Subject Sxaminations. Transfer of

d to eward

— e n = — —

credit did so on the

b s i
(50th) percentle or Ve on hat i itaetn

. Sbove on national norme
Humanat 1es 489 Do Mo letter grades or grade poimes
. Mathenstics 497 , assigned. Minimum Scores for the eward of
’ Natura} Sciencee ) credit are:
810logy 50
Physical Science 49
Social Sciences and History 488

. more than six (6) semester
credits shell be transferred in each of the
five {5) areas of the generdl examinations:
English, humsnities, mathemetics, natural
sciences, and sucial sciences-history.

3. Credit for general exsminations in
English taken after Septeszar 1, 1979, snhall
be transferred only faor scures determined by
) Successful completion aof both the objective

and the essay portions of the examination.

o 404 :
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CHAPTEP a-10

Subjact matter
exsminstion

Afro-American history
Amsticsn government
American history
American history I:
Esrly Colonization
‘o 1877

American histo:: 1I1I:
1865 to present
Assrican litersture
Anslysis & interpre-
tation of litersture
Gasnsral biology
Clinicsl chamastry

Calculus with elemen-
tsry functions
Calculut with sna-
lyticsl gsomatry
Collsgs algebra
Collsgs slgabra-
trigonometry
Computsrs & dats pro-
T888ing

Educstionsl psychology
Elamsntary computer

programming ~ FORTRAN 1V

Collage composition
Enqlish litersiure
English, frsshman
Frenon

Length of caurse

Minimum for which the Recommended
score for examinstion was mexlaum
award:ng designed (number semester

credit of semesters) cvedit

50 1 3
50 1 3
49 2 6
a9 1 3
49 1 3
50 2 6
51 2 6
49 2 6
50 Bassd on subject matter
in clinical yssr trsin-
in§'

49 2 6
49 2 6
48 1 3
56 1 3
49 1 3
49 1 3
51 1 3
50 2 6
49 2 [
51 2 6
56 0 12
49 0 9
44 0 6
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CHAPTER 6A-10

Lergth of course

Minimum for which the Recommerded
) score for examiration was maximum
Subject matter dwaraing desigried (rnumper semuster
examiration Credit of semesters) credit
Genersl chemistry 50 2 6
General psycholocy 59 1 3
Geology 49 2 3
German 55 0 12
2 0 9
a3 0 [
Hemutology 51 Based on subject matter
in clinical year traine
ing.
History of American
Education 50 1 3
Human growth & development 51 1 3
Immunohemotology 50 Based on subject matter
in clinical year trasin-
ing.
Introduction to management 49 1 3
Introductory accountaing 50 2 é
Introductory business 1aw 51 2 6
Introductory calculus 48 2 é
Introductory economics 48 2 [
Introductory MACRO
Economics 50 1 3
Introductory MICRO
Econoaics 5G 1 3
Introductory MACRO and
MICRO Economacs 49 1 3
Introductory marketing 50 1 3
Introductory sociology 50 2 [
Microdiology 49 Based on subject matter
in clinical year train-
ing.
Money & banking 49 1 3
Spanish 55 0 12
48 ] 9
45 0 6
Statistics 51 1 3
Tests & measurements 49 1 3
Trigonometry 54 1 3
Western civilization 49 2 é
Western civilization I:
Ancient Near East to 1648 50 1 3
Western civilization II:
1648 to present 48 1 3
O 406
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(e) Forty-five (45) CLEP credits 13 the
maximum that mey be accepted iq transfer,

(d) rh. xmtxtutxon “ardxng LEP
examination credit mey, but neeg not, specify
for what course(s) it 13 being awarged.

(6) College Board Advanced Placement
Program (AP).

(3) Transfer of credit under terms of
this rule 1s mandatory, proviceg tnat the
institution awarding the credit did so on the
basis of College Board AP scores of tnhree
(3), four (4), or five (5) on any of tne
examinations 1in the -program, with no Jetter
grades or_grade points assigned.

(b) The 1nstitution awarding
8oard AP credit may, but neeg not,
course(s) for which credit 1s being awarded.
The standard policies of the 1nstitution
prohidbiting credit for overlapping courses
shall apply.

{c) College Boara AP creait that
duplicates CLEP credit snall not be awarded
or accepted in transfer.

(7) United-States Armed Forces Institute
(USAFL).

(3) Credit earned through currespondence
cuurses sponsored by USAFI may, but need not,
be included under standard policies of the
institutions. The standard policies of the
institution prohibiting credit for
overlapping courses shall aoply.

(b) Credit may be awarded for tests of
General Education Development (GED) only when
verified by CLEP scores prescribed in Rule
6A-10.024(5), FAC.

{c) Credit awarded on the basis of
subject tests (USST) in collegiate subjects
may be included provided that tne scores are
at the fiftieth {50th) percentile or anove.

(d) The institutiorn awarding credit on
the work sponsored by USAFl may, but need
not, sgecify the course for which credit is
being ewarded. The standard policies of the
ingtitution prohibiting credit for
overlapping courses shall spply. )

(e) No grade or quality points are to
be assigned for credit awarded on the basis
of work sponsored by USAFI.

(f) No credit 1s to be awarded on work
sponsored by USAFI which 1s duplicative of
credit awarded by CLEP, College Board AP, or
courses tsken in the institution or received
in transfer.

(8) Proficiency Examination Program
(PEP). The transfer of credit awarded on the
basis of scores achicsved on examinations 1in
the Proficisncy Exsmination Prugram 1s

College
specify

protected by this rule only for examinations
taken 1n the national sdministration program
of PEP.

credit are:

Minimum scores for the award of

e——

Examinat 10n Scure Sem:?tge:‘x,:”
ro-Xmerizan 50 standar T3 ——
History score)

Microbiology 50 (stancarg 3

scure )

Physical Geology 50 (standard 3

. scure)

Statistics 50 (standarg 3

scure)

(9) Pre-professiocnal course responsibile
1ty. Lower division programs in gstate
universities and community culleges mgy uffer
introductory courses to enable students to
explore the principal professional speciali-
zations available at the baccalaureate leve].
Such cuurses shall be adequate in content to
count toward the baccalaureate for students
continuing in such specialization. However,
deciding major course requiremeats for a
baccelauraate, 1ncluding courses in the major
taken in the lower division, shall be the
responsibllity of the- state university gward-
ing the degree.

(10) C(imited sccess programs. Community
college trsnsfer students shall have the same
opportunity to enroll in university limited
8Ccess programs as native university
students. University limited sccess program
Selection and- enrollment criteria shall be
established and published 1n catalogs,
counseling manuals, and other 8ppropriste
publications. A list of limited access pru-
grams snall be filed anauslly with the
Articulation Coordinating Committee.

(11) A state university may accept none
assuciate 1n arts degree credit in transfer
based un 1ts evaluation of the a0plicability
of tne courses to the student's program at
the university,

(12) State universities angd community
colleges shall pudblish with precision and
clarity in their official catalogs the
admission, cuurse, and prereyuisite require-
ments oF the institution, each um* of the
institution, each program, and each speciali-
zation. Any applicable auration of require-
ments shall bpe specified. The university
catalog in effect at the time of a student's
1n1t1al collegiate enrollment shalj govern
upper division prerequisites, pruvided the
student maintains continuous enrollment as
defined in that catalog.

(13) Standard transcsipt. The Articulse
tion Coordinating Commitiee shall maintain a
standard  format for universities wnd
community colleges to record tne performance
and credits of students. Each such trans-
cript snall include all courses in which a




Student anrolls each term, the status in each
course at the end of sech term, all grades
and credits swarded, Collsge-Level Acacemic
Skills Test scores, end a statament expiain-
ing the grading policy of the institution.
The Articulation Coordinating Committee shal]
collaborate with ‘the Division of Public
Schools in the development of 3 standard for-
mat on which district school Systems shall
. Trecord the performance and credits of stu-
i dents,
i {18) When a student transfers amang
¢ institutions that participate in the common
; course designation:ang numoering system, tne
receiving inetitution snall award creqit for
I courses satisfactorily completed ot tne
Previous participating institutions when tne
courses are judgeg by the sppropriate commgn
course oesignation and numbering system
faculty tgsk forces to be equivalent to
courses. of fered at the receiving institution
and are entered in the course rnumbering
system. Credit sc awarded can be useg oy
transfer students to satisfy requirer:ats 1n
these institutions on the same vasis as
native stucants,

(15) All postsecondary courses of fered
for college credit, vocational credit, or
college preparatory credit, as they are
defined 1n Rule 6A-10.033, FAC, shall pe
entered in the common course designaticn and
numberinj system. Each course shal! be
assigned 8 sirgle prefix and a single identi~
fying number 1n the course numbering system.,

‘Specific Authority 229.053(1}, 240.115(1):2)
- FS, aw Implemented 229.053(2){:).
I 229.551(1)(f), 229.814(5S}, 260.115, 246.013
: FS. History - New 5-5-75, Amended 10-7-75,

6-8-76, B-22-77, 12-26-77, 3-28-78, 5-10-78,
7-2-79, 2-27.80, 5-27-81, 1-6-83, 4.5-83,
6-28-83, 1.9.85, Formerly 6A-10.24, Amended
8-4-86, 5-18.88. .

-6A-10.0241 Articulation Plane for

College-level Instruction for High School
Students.
Specific Authority 229.053(1) fS. Law Imple-
mented 229.053/2) (a)(b}, 229.555, 229.814
‘5., 260.115 FS, History - New 5-29.83,
Formerly 6A-10.241, Ameided 8-4-86, Repesled
5-17-88.,

6A-10.02411 Accounting for Insteuction-
al Materials Provided for School Stu-
denta Receiving College Level ian.
Specific Authority 229.053(1) FS. Lsw Imple~
mented 229.053(2) (a)(b), 229.555, 229.814
{5}, 240.115 Fs, Yistory : New 12-19.85,
Formeriy 6A-10.2411, Repeaied 5~17-88.

Qo 408 Q
li‘ MC v .j :\% B
i —— . o~ - e e S e mam 5 s < imker v,
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FLORIOA ASSUCIATE IN ARTS GRADUAILS
CUMMUNTY - PERFORMANCE 1IN SUS
CULLEGES 1986 ~ 1987 (SUMMER, FAIL(, WINIEtR)
UNOUPLICATED . .
UPPEFR ME AN AVG. TOT, :
OIVISION CUMULATIVE % % % % AVGL, SSH SSH 10 :
DISCIPL INE it AOCOUNT GPA 3.0 & ABOVE BELOW 2.0 SUSPENDED GRADUATED PR OTERM DEGREE
GROUPINGS (C - NATIVES ¢€C NATIVES (C NATIVES (C NATIVES (C NATIVES CC  NAIveS (C NATIVES CC NATIVES

- mmwm . e oww o - M e mAmMEE——-. - cmm m ek ax amam. - - .- “ hmew e

AG. SCIENCE
AGRIBUSINESS

AG. PROO. 229 293 2.68 2.66 34.9 30.7 10.0 2.7 2.6 06 24 4 22 1 2 10,9 133 0 146 2

ALLILD MHEALIN 456 307 2.95 2.98 51,17 82.7 5.2 0.9 0.8 00 15.3 19 0 10 8 10,5 149.3  1ag 4

ARCHI TELTURL

& ENVIHUN, ~

O SIGN a53 378 2.44 2.719 42.8 37.3 93 21 1 10 15 0 17 4 [T 1.5 144 4 139

BUSINFSS &

MANAGEMENT 12463 6438 2.61 2.84 27.8 38.3 13.4 0.8 3.3 0.2 14.0 22.3 1.7 10,2 133.7 1430 0

COMMUNICATION

& LOM, TECH, 2337 2162 2.6% 2.84 31.0 38.1 9.3 0.8 1.4 0.4 1.1 22,1 9.7 10,5 129.6 129 13

COMPUTER & .

INFO, SCIENCE 2106 1144 2.65 2.44 31.3 391 12.5 1.9 3.9 0.1 15,1 22.0 6.6 9.2 140.9 135 3

EDUCATION 4941 2030 2.92 2.7% §2.5 35.0 .7 2.5 07 0.7 17.0 17.0 0,7 1.6 142 3 139 7

ENG. & NG, .

RLLATLL TELn,  adis 3794 2.63 2.81 29.1 30.3 12.6 2.1 3.4 1.0 12,0 14.% 8.3 10.2 15%7.2 15%0.4

FORE JLH CANHG,

® AHrA R

tIHNLG STUD., 182 222 2.42 2.86 8.9 a8 .2 8.7 1.3 2.2 1.3 9.3 21.1 7.7 99 1d% 7 1299

HEA1 TH SCIT . 1125 8OO 2.96 2.84 $5.0 qas.8 3.8 1.1 0.9 0.7 19 7 21 5 10.2 12 3 150,717 16%¢ 2

HOME LG, q23 245 2.69 2,65 29.3 23.2 5.4 1.2 1.6 1.6 21.9 22.8 0.8 1.9 132.% 120 9

tAW 179 28 2.81 2.81 3.5 46.4 1.8 3.% 1.6 3.5 24,0 25.0 9.1 12.4 1343 21,0

LETILRS 767 9065 2.80 2.73 4.0 33.5 8.6 2.4 2.6 1.7 17.0 19 % 8.6 m.3 1.8 128 7

{IH/GEN STUD

8 MULTL/

INTERDISC L

PUINARY STUO, 605 1489 2.69 2.73 35.% 31,1 16.0 3.4 3.9 1.0 12.4 3. 1.0 9.6 136,22 132 0 ;g

1 IORARY & ° ~

ARCHIVAL SCI . 3 1] 2,61 0.0U 0.0 .0 0.0 0.0 0.0 0.0 bb.6 0.0 5 0 U.« 1as.0 0u (7o
w

g
: Hﬂi:ﬁﬁﬂ o ek
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FIORIDA
COMMUNT TY
COLLEGES

UNDUPLECATED
UPPER MEAN

DIVISION CUMULATIVE
DISCIPI INF HEADCOUNT GPA
GROUPINGS cc NATIVES

FIFE SCILNCES 976 Y137 2.58 2,01

MATHLMATL(S 3/ 364 2.60 2.80
PARKS R REFC,

MANAGEMEN? 69 63 2.80 2.87
PHILOSOPHY ,

HEL ., & 1hHEO, al (3] ] 2.82 2,87
PHYSTCAL SGIT. 513 hi1d 2.60 2.90
POSYCHI OGY 1795 1010 2.1 2.81

PUB. Al LALRS
& PROVECIEVE
SERVICLS 1692 149 2.68 2.62

RUNEW. NAT,
RESOURCES

(FORESTIRY) ql J2 2.54 2.73
S0CtAat SGr, 2751 2410 2.61 2.63
VISuUAt &

PEREORM, ARIS 9lb Hos 2.9 2.45
ONCLAbDSEL RO 107 201 2.4) Z2.48
l(;ll;lb ‘ :!!H;:‘ P

27652 2.7 2.8

103

35

ASSOUEALE

1986 -

3.0
ccC
29,
3t

37.

51,
31,

3.

J2.

52.

21,

PERFORMANCE

987  (SUMMER, KAl |

In sus

cc

IN ARIS GRADUATES

WINTER)

SUSPENDED

NATEVES (L

% %

& ABOVE BELOW 7.
NATIVES CC  NATIVES

0 %0.5 16.7 2.2

2 a2 3 16.4 35

6 39.6 1.2 (V)

0 a5.5 10. 6 29

5 51.4 15.% 2.7

6 42.3 12.4 2.4

2 23.% 1.6 3.7

' 37 21,2 6.2

2 Z27.3 13.9 3.3

1 a3.s 3.1 0.6

5 la.a  20.5 4.9

1 37.4 12 1.9
e

0.

.9

. b

.4

23

12.

10.

19..

10.6

(N3]

GRADUBATELD

NATIVES

17 8

29 u

22.2

220
13 7

0.8

20.%

16.3

AVG,
PER

(W8 NATIVES

H

7

(N3]

S

SSH
[ERM

1.5

Y

16)

b

fo]

AVG. TOT.
SSH 10
DEGREE

cc NATIVES
143 a4 133 G
147 9 143
14 1 141 7
129 2 1729 4
1918 1419
129.4 12
131.4 128 a
142.0 140.)
120,07 1207 2
136.8 138 0

0.0 0

1378 144 9

v

Aoy



FLORIDA ASSOCIATE IN SCIENCE GRADUATES CCPRALIOOIM
COMMUNITY PERFORMANCE IN SUS 0% /70788
COL LEGES 1986 - 1987 (SUMMER, FALL, WINTER) TIME 11,17;:3h

UNDUSL TCATED

UPPER MEAN ' AVG. TOT.

DIVISION CUMULATIVE % % % % AVG, SSH SSH T0 T
DISCIPL INE HEADCOUNT GPA 3.0 & ABOVE BtLOW 2.0 SUSPENDLOD GRADUATEO PER TERM DEGREE
GROUPINGS CC WATIVES CC  NATIVES CC  NATIVES CC  NATIVES €C  NATIVES GC  NATIVES CC  NATIVES CC  NATIVES
AG. SLIENCL
AGRIBUSINESS
AG. PROD, 293 2.66 30.7 2.7 0.6 221 0.9 130, 2
ALLIED WEAL It 15 307 2.66 2,98 46.6 52,7 6.6 v.9 0.0 0.0 13.3 198 S 71005 142,00 144,49
ARCHITECIURE
K FNVIRON
DLSIGN 15 378 3.27 2.79 66.6 37.3 0.0 2.1 0.0 10 133 174 9.7 0.3 1811 139.0
DUSINESS &
MANAGEMEN| 415 6448  2.77 2.84 38.3  38.3 9.8 0.4 2.6 0.2 13.4 22.3 6.4 10.2 144.0 130.0
CUMMUNGICAT TON
& COM. TeCH. 39 2162 2.94 2.84 48.7 38.1 2.5 0.8 0.0 0.4 28.2 22.0 8.5 10.5 145.6 129.3
CUMPUTER &
INFO. SCIENCE 8/ 1144 2.97 2.84 56.3  39.1 5.7 1.9 1.1 0.7 9.2 22.0 7.3 9.2 157.4 13Y.3
EDUCAT LON 143 2000  2.96  2.75 5.9  35.0 4.2 2.5 0.0 0.7 14.6 17.0 8.8 1.6 152.1 1397
ENG, & ENG. .
RECATLD TEGH, 393 3794 2,74 2.81 38.6 34,4 uon 2.1 4.0 1.0 11,2 14.% 6.5 10.2 159.7 189.1
FOREIGN t ANG.
& ARFA &
LINNIC STuD., 3 222 368 2.86 100.0 48.2 0.0 1.3 0.0 1.3 0.0 21.1 7.0 9.9 0.0 129,49
LIEALTH SCT, 33 800 3.14  2.88 68.9 45.8 2.3 1.1 0.3 0.7 16.1  21.% 6.6 12.3 150.5 150.2
HOML LC. 8 245 2,16 2.6% 0.0 23.2 12.5 1.2 0.0 1.6 0.0 22.8 7.8 1.8 0.0 126.9
LAW 21 20 2.68  2.81 3.1 46.4 9.5 3.5 0.0 3.5 14.2 25.0 6.1  12.4 133.8 121.0
LETIERS 12 96%  3.41  2.73 83.3 33.s 0.0 2.4 0.0 1.7 16.6 19.5 6.6 10.3 140.0 128.7
1 18/GEN S1UO
& MUt Tl/
IHTILRDISCI
PLINARY StuDn. 28 1489  2.85 2.13 50.0  31.1 7.1 3.4 0.0 1.0 0.7 . 6.3 9.6 163.2 142.0
{ [BRARY &

ARLHIVAL SCI., 0 0.00 0.0 0.0 0.0 0o 0.0 0.0 w0
"




1 ORIDA

ASSOCIATE IN SCIENCE GRAOUATLS

108

CCPRADIODION
Oh/706s 88
L3 I I PR 1

COMMUNT T Y PLREORMANCE IN SUS
LOLLEGLS 1986 ~ 1987 (SUMMER . kAL, WINIER) TIME
UNDUR: TCATEO
UBPER MEAN AVG, TYOT,

. DIVISION CUMULATIVE % % % h) AVG., SSHt SSH T0
DISCLP INE HEAOCOUNT GpA 3.0 & ABOVE BELOW 2.0 SUSPENDEQ GRADUATED PLR TLRM 0EGREE
HOURINGS (W NALIVES CC NATIVLS CC NATIVES CC NATIVES CC NATIVES ¢ NALIVES  (C NATIVLS CC NATIVLY

LUFE SCIENCES q1 11372 2.64 2,91 34.1 en.5 9.1 2.2 7.9 .o 1.3 1.4 6H 4 5% 1606 1931.6
MATHEMATICS 6 3ha 2.38 ?.ﬁo 33.3 47.3 0.0 3.h 0 a 30 0.0 23 0 4 i 96 ay 144
PAHKS R RIC ‘

MANAGLMLN 2 6I V.79 2.87 50.0 39.6 50,0 0.0 00 0.0 (1Y} ?2.2 T8 (RN nu 1y
PLCOSOPHY,

REo ., & Intoy, K] (1] ?2.82 2.81 66,6 15 .5 0.0 2.9 (1] 1,4 66 &6 22.40 S0 96 1a9. 1 a4

. PHYSICAL SC1, 1 Q915 3.01 2.90 54.5 S5t,4 0.0 2.7 0.0 09 9.0 134 7 10 2. 137.0 141 9y

PSYCHN OGY 48 110 2.93 2.81 56,2 42.3 8.3 2.0 2.0 0.6 14.% 20.8 6,7 10.2 142,94 129,
PUB, AL} AINRS

& PROILCIIVE

SLRVILLS 93 749 2.76 2.62 J9.7 2).5 6.4 3.2 J.2 1.8 19.3 25,9 5.7 10.5 137,44 128,.4
RENEW, NAT,

RESOURCES

(FORFSIRY) 1 32 2.J8 2.13 0.0 37.5 0.0 6,2 0.0 0.0 0.0 18,7 9.0 1,6 0.0 1140 3
S0CtAL sCl, 77 2410 2.85 2.63 48.0 27 3 1 3 3.3 00 1.9 24.6 20.5 6.6 10.3 136.5 122.2
VISUAL R

PLREORM, AHYS b 408 2.99 2.8% $0.0 43.5 3.8 0.6 0.0 0.3 1,5 16.3 b.8 10,2 163.8 138.0
UNCLADSTE TLD 4 2010 2.90 2.44 50.0 14,4 0.0 4,9 0.0 0.5 0.0 0.0 2.0 1.9 0.0 0.0
101A18 1H26 27652 2.9 2.8 a4 4 37.4 6.7 1.9 2,0 0.9 4,2 18.6 6.8 10.4 148 1 134,
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‘CLAST RESULTS FOR SEPTEMAER 1987

MEAN SCALE SCORES AND PERCENT OF EXAMINEES MEETING 1986 STANDARDS

e ceccccccomcacccreccerccse—e

CROWN REGION.
CENTRAL FLORIDA COMMUNITY COLLEGE
AT JAX

ORIDA COMMUNITY COLLEGE
E CITY COMMUNITY COU.‘[;G[

WEST CENTRAL REGION

EDISON COMMUNSTY COLLEGE
HILLSBOROUGH COMMUNITY COLLEGE
MANATEE COMMUNITY COLLEGE
PASCO-HERNANDO COMMUNITY COLLEGE
POLK COMMUN COLLEGE

SOUTH FLORIDA COMMUNITY COLLEGE
ST. PETERSBURG JUNIOR COLLEGE
UNIVERSITY OF SOUTH FLORIOA

SOUTH REGION

STATE TOTALS

STATE UNIVERSITIES
COMMUNITY COLLEGES
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CLAST RESULTS FOR SEPTEMBER 1987

MEAN SCALE COR(S Aw PERCENT OF EXAMINEES nu:nnc 1986 STANDARDS
s GENDER AND RACIAL /ET5INIC CATEGOR

FIRST-TIME EXAMINEES IN ALL PUBLIC INSTITUTIONS

E£SSAY WRITIKG READ ING COMPUTAT 10N ALL SUBTESTS

NUMBER NUMRER NUMBER NUMBER % A NUMBER
EXAMINEE CATEGORY TESTED PA¥s wean  TeeRED als MEAN  TESTED reds wean r‘:’g:o n!s MEAN  TESTED ra!s
ALL 12,595 91 5.0 12,681 98 325 12,641 96 31 12,647 on 313 12.581 86
MALE 5,701 89 &.9 5,729 97 32 5,729 95 313 5.721 95 318 ,695 85
- f EMALE 6.894 93 5.1 6912 98 327 912 9 315 2930 93 309 886 87
. WHITE, NON-HISPANIC 9.612 96 5.2 9.696 99 330 9,693 98 319 9,690 96 31 9.665 91
. BLACK. MON-HISPANIC 883 78 4.3 89%% 91 306 898 85 295 ‘900 82 29 881 64
. HISPARIC 916 85 4.6 917 95 3y 917 93 1305 916 91 308 915 77
: AMERICAR 1ND1AN/ALASKAN NAT1VE &3 91 7] 23 100 327 91 3N 91 308 23 18
2STAN/PACIFIC 1SLANDER 135 76 4.5 136 91 319 13% 88 304 e 3 398 135 73
: NON-U.S. CITIZEN 966 71 4.1 915 92 307 91 86 297 9713 92 310 962 63

[ 8
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APPENDIX &
COLLEGE PREPARATORY TESTING RESULTS
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College Preparatory Testing

Community College
1986-1987 Resulits
Reading Writing Mathematics
Test Tesied AVABove Below Tested AUABove Below Tested AUABove Below
SAT 8,195 6431 1,764 6,638 S.657 981 8240 5,241 249
T4T%  21.53% B.2% 14.78% 667%  30.33%
ACT 14286 9541 4745 14300 10065 423§ 14305 7,740 6,565
6% 3321% 20.38% 2962% S411%  45.39%
MAPS 28403 21044 7359 28263 19318 8.94$ 2077 14382 14,698
74.09% 2591% 68.35% 31.65% 9% 0.54%
ASSET 17352 12598 4,763 16407 10680 $.727 13847 4277 9.5%
T2LS5%  2745% 65.00% 3491% 0.89% &.11%
Towl 8236 #9505 18531 65608 45720 19588 65469 32,140 313329
7% 7% 0% 30% ©% Si%
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FLORIDA
CUMMUNL TY
COL 1 EGES

CLEP

NO. OF

ﬁlUOENIS

STUDENT ACCELERATION REPORT
CREOIT BY LXAMINATION/AOVANCED PLACEMENT
1986-1987

EXAMINAI

CEEB ADVANCED
Pt ACEMENT
NO. OF
STUNENIS CREOLTY

EXPERIENTIAL
EXAMINATIONS

CCMIS 232
08711/88
02:29 PM

PAGE 1 OF 2

TOTAL CREDI

BY EXAMINATION
NO. OF
STUDENITS CRrDL

BREVARD 90 14 82 17 CRE]
BROWARD 18 52 293 656 5,964
CENTRAL FLORIDA 30 6 32 58 450
CHIPOLA 7 7 99
"DAYIONA BEACH R 9 55 289 1,48%
EUISON 48 18 97 1 91y
FLLA CC AT JaX 529 97 197 644 1,487
FI ORIDA KEVYS 16 18 208
GULE COAST 22 26 172 66 530
HILLSBOROUGH 76 15 74 203 1.125
INDIAN RIVER 22 26 172 66 530
LAKE CIy 9 9 51
LAKE SUMIER 3 1 3 29 109
MANAIEE 16 13 136 29 2492
MIAMI DADE 515 123 936 1,144 10,280
NORIH F1 ORIDA 2, 2 9
OKAL 00SA-WAL TON 17 13 62 50 29%
PALM BEACH 22 1 3 466 2,961
PAS( G HFRNANDO 7 5 M) 52 274
PLNSALOLA 54 66 194 342 747
POLK 13 30 158 1,005 3,144
$T. JOHNS RIVER 1 2 10 13 65
ST. PETERSBURG 63 86 696 1,394 7,9%6
SANIA FE 15 19 120 a4 280
SEMINOLE 32 1 6 59 344
SOUTH FLORIDA

TAL1 AHASSEE 20 221 1,062
VALENCIA 7 181 1,376
SYSItM 10T1AL 1,739 623 3,476 1,21% 42,853
SOURCE 0A287

117 8
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11 ORIDA
COMMUNT &Y
COLUFGES

BRLVARD
BROWARD

CLNTRAL FLORIODA

CHIPOLA

DAY LONA BEA(H

TDISON

HEA CL AL gAX

1TORIDA KEVS

Gt F COAST
HIL§ SBORQUGLH
INOIAN RIVER
LAKE CLIY

L AKE -SUMTER
MANAILE
MIAMI -DADE

HORTH FLORIDA

OKALOOSA WAL 10N

PALM BEACH

PASCQO HERNANDO

PENSACOL A

- .

PO K

S, JOHMNS RIVIR
ST, PEIERSBURG

SANTA FE

SOUTH FLORIDA

TAL L AHASSEE
VAL ENCTA

SYSLEM TUIAL

SOURCE 0A287

STUDENT ACCELERATION REPORI

DUAL ENROLIMENT AND EARLY AUMISSTONS

ENROLLMEN

COl LEGE/UNIVERSITY

HIGH SCHOOL OR OTHER COLLEGE ERROL L MLNT

CCmiys 232
ud/11/7488
02:20 Pm

PAGE 2 Ut 2

ONS 10T ALY

GRAND TOTAL

................................... - -

ADMISSTUNS QF REPOR!
NO. OF

CRLOTT STUDENTS crtoi
292 an 2,599
615 926 9.6l
217 2,094
279 2,014
bSYb RV K]
211 126 1,939
14y f,unl J,113
a4 204 iz
5% 653 ?.462
1,448 7,094
314 643 2,721
ay 221 HYo
132 H1Y
713 5,849
274 2,423 17,878
100 190 2,04/
73 173 1.017
12 592 3,606
87 287 2,002
169 561 1_844
646 1,168 4,423
122 197 1,341
231 2,367 11,970
30 417 4.004
103 607 3.625
135 216 1,643
400 2,204
368 (1K1Y 4,109
4,13% 18,493 L10,UHY

80T
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POSTSECONDARY EDUCATION PLANNING COMMISSION

FUNDING OF ACCELERATION MECHANISMS

A Study Prepared in Response to
Section 14, Chapter 87-212

Laws of Florida

1988 - Report 1

January 21, 1988
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EXECUTIVE SUMMARY

Commission Charge

In CS/CS/HB 1008 (Chapter 87-212, L.F.), the 1987 Legislature directed the
Postsecondary Education Planning Commission to "examine the current funding
formulas for - .vanced placement, dual enroliment, and Internationai
Baccalaureate instruction and recommend funding formulas that offset the cost
of providing each form of instruction, including related examinations, without
making any form of instruction financially advantageous to either school
districts or community colleges. The results of this study shall be
transmitted to the Legislature no later than February 1, 1988."

Commission Activities

In September, 1987, the Chairman of the Commission directed the Program
Committee, chaired by Harry Smith, to produce a review for the full Commission
of the funding formulas for advanced placemeni, dual enroliment and
International taccalaureate instruction. This report vas scheduled for action
at the January 1988 Commission meeting,

0 support the Commission in its deliberations, including a national search
and review of pertinent 1literature, a comprehensive review of reports
generated within Florida during the 1last decace, and structured site and
telephone interviews. In addition, -a Technical ~anel was convened to provide
technical expertise for the study. The Depar:xent of Education Bureau of
Management Systems and Services provided a cost survey of the advanced
placement and Internationa) Baccalaureate programs. Finally, public hearings
were held in Tampa and Tallahassee to receive testimony from interested

parties.
Articulated Acceleration Mechanisms

There are six main articulated acceleration mechanisms in use in Florida
secondary schools: advanced placement, dual enroliment, early admission, the
International Baccalaureate program, the College-lLevel Examination Program
(CLEP), and tFra Proficiency Examination Program (PEP).

urrent Funding Procedures

For advanced placement students, school districts are allowed to generate an
additional ,3 FTE for each student scoring 3 or higher on the nationally
standardized Advanced Placement examination. Dually enrolleg students
generate FTE funding for the school district and the community college
receives an additional .3 FTE for each FTE generated under dual enroliment.
Early admission is funded as a dual enroliment program. Dually enrolled
students are exempt from registration, matriculation and laboratory fees. The
International Baccalaureate program currently receives no special funding.
No special state funding is provided for CLEP or PEP.
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The expanded availability of accelerated instruction makes it imperative that
a purposeful effort be -undertaken to guarantee that students and their parents

are asare of the existence of articulated acceleration programs and ‘have
access to accurate information.

1. School districts must make every éffort to promote artfculated
acceleration programs and to insure the avaflabflity of
accurate informatfon to students who might potentfally want to
participate in accelerated instruction.

1 iy

The additional .3 FTE allocated to the advanced placement program was
originally linked to the Florida Education Finance Program (FEFP), which at
that time was funded at a lower level per student than it is today. Based on
the current 1level of funding of the FEFP, the .3. factor is .no longer
representative of the actual additional costs of offering an advanced
placement course. The International Baccalaureate Program, an acceleratfon
option attractive particularly in light of Florida’s emerging importance as an
international economic .center, should be funded at a level which addresses the
additional costs associated with this program. Cost analysis data compiled by

the Department of Education in cooperation with the Commission have documented
the additional funding required.

2. A value of .1 FTE should be provided for each student in each
advanced placement course who receives a score of 3 or higher

on the College Board Advanced Placement Examination for the
prior year. '

3. Funding comparable to that of the Advanced Placement program, a
supplement of .1 FTE per student recefving a score of 4 or
higher on an International Baccalaureate examination, should be
allocated to the International Baccalaureate program, providing
school districts with the option to offer efther program.

4. The Department of Education should conduct an annual review of
the costs {incurred by offering the advanced placement and
International Baccalaureate programs to ensure the continuing
fairness and accuracy of the funding formula.

5. The addittonal factor for dually enrolled students in communfty
colleges should be changed from .3 to .25 to reflect more
accurately the wafved tuition and other related costs of
providing this fnstruction.

The combined Advanced Placement/Dual Enroliment course option is not viable
because of conflicting college semester and district school year calendars,
and the FTE calculation and reimbursement problems which result.

6. The Advanced Placement/Dual Enrollment course option should be

eliminated, allowing students to choose one or the other
program at the time of their enrolliment.
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. free secondary education and discou

Reporting of Participants

The accurate .repgrtiqg of dual enroliments at both the secondary and
gggtsecondary institutions ig necessary to insure appropriate reimbursement of
S.

7. Districts and Community colleges wmust wmonitor student
enrollment figures to assure accurate

enrolled in thefr dya] enroliment programs.

8. The equation of six semester credit hours to one full high

9
school credit, or three semester credit hours to one-half high
school credit, should be mafntafned.

The collection of specific data from
patterns to explain Florida‘s relati
regional and national average scores o

advanced placement classes might reveal
vely Tow success rate compared to the
n the advanced placement examination.

9. The Department of Education should collect and maintain data on
acceleration class sizes and analyze the correlation of this
variable with class grades and advanced placement scores.

Fynding of Instructional Materials

The funding of instructionai materials for dually enrolled
textbook allocations and vocational education materials, presents complicated

problems which are not served well by a generic statewide formula, but which
could be more easily resolved at the jocal Tevel.

students, including

10. Textbook allocations should be jointly determined between the

district and the comunity college in their articulation
agreement and fiunded locally,

11. Decisions on allocations for materfals and tools used in
vocational {nstructfon can best be made by the {nstitutions
fnvolved through the joint articulatfon agreement.

The full underwrifing of advanced placement and International Baccalaureate
examination costs both preserves the state’s constitutional guarantee of a

rages discrimination between college-bound
and non-college-bound students.

12. Because the fees for -examinations have Leen factored into the
cost of providing accelerated instruccion, examination fees
should be 100% underwritten by the school district.
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GLOSSARY OF TERMS

ACCELERATION MECHANISMS

Dual enrollment is a program through which a student enrolls in a
course and receives credit for that course toward the high school
diploma and the associate or baccalaureate degree simultaneously.

Most dual enrollment courses are conducted at the community college or
high school campus by community college faculty or high school faculty
who serve as adjunct instructors to the community college.

Advanced placement is a program through which students enroll in a
high school course that is significantly more demanding of a student's
time and intellectual skills than corresponding “regular" courses in
the high school curriculum. At the end of the course, all enrollees
complete a nationally-standardized commercial examination. Students
who score a minimum of three, on a scale of one through five, are
deemed to have mastered the postsecondary counterpart of the high
school course. Consequently, examinees are awarded postsecondary
credit based on their scores on the Advanced Placement Examination.

The International Baccalaureate (IB) program is an instructional and
assessment program through which high school students enroll in an
integrated program of studies that is tantamount to a comprehensive
advanced placement curriculum. It is administered from London, United
Kingdom and is recognized by leading universities throughout the
world. International Baccalaureate students must also complete an
independent extended essay or research paper related to one of the
subjects in the curriculum and they must “"spend the equivalent of at
least one afternoon a week in some creative or aesthetic experience,
or social service activity." Rules are pending in Florida to award 30
postsecondary semester credits to students holding an IB diploma,
provided they scored five or above on the IB diploma program
examination. Students who have been awarded IB certificates, but not
the IB diploma, would be awarded six semester credits in the subject
area of each higher level examination on which they scored five or
above.

Early admission is a program through which students attend a

- postsecondary institution full-time for the last one or two semesters
of high school. Like dual enroliment, students enrolled in early
admission programs receive credit toward the high school diploma and
associate or baccalaureate degree.

The College-Level Examination Program (CLEP) is a program administered

by the College Board through which students receive postsecondary
credit for scores at or above the fiftieth percentile on the
nationally-standardized examination. Like advanced placement, credit
is conferred based on test scores. Unlike advanced placement, no
structured curriculum exists to undergird the content of the
examination.
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The Proficiency Examination Prugram (PEP), like CLEP, is a program
administered by the American Coilege Testing Program through which
students receive postsecondary credit for scores at or above the
fiftieth percentile on the nationally-standardized examination. The
concept underlying both CLEP and PEP, credit-by-examination, is
essentially the same. The difference between the two examinations is
the subjects tested on each. The American College Testing Program
developed PEP to expand the subject examinations available for student
acceleration; consequently, there is minimal duplication between the
subjects tested -on CLEP and PEP. (Accelerated Articulation in
Florida: More of a Review Than Anyone Thought Possible; Oversight
Subcemmittee, Committee on Higher Education, Florida House of
Representatives, 1986.)

AWAITING ADMITTANCE INTO LIMITED ACCESS PROGRAMS

The student has indicated intent or met criteria for admittance to a
program but the college is not able to permit the student to begin
program studies. (See Limited Access.)

AWARD
Associate in Arts - An award certifying the completion of a two-year

Tower division undergraduate program of study which is applicable to a
bachelor or advance degree.

Associate in Science Degree - An award certifying the completion of a
two-year technical program of -study. In some cases, students
completing these programs transfer to a university to complete a
higher lTevel degree in the field. Therefore, the AS degree is not
necessarily a terminal degree.

Technical Certificate - An award certifying the completion of
technical programs of study consisting principally of the prescribed
specialized courses in the program area. These are programs which
usually consist of one academic year of full-time study.

Associate in Applied Science - An award certifying the completion of a
two-year postsecondary adult vocational program of study.

Certificate of Applied Sciences - An award certifying the completion
of a vocational program of study which is usually of a duration longer
than one term (semester), but less than two years of full-time study.

Certificate of Training - An award certifying the completion of a
vocational program of study which is one term (semester) or less of
full-time study.
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LEVEL

An ocgupational Program is one designed to prepare persons for
immediate employment in an occupation (including homemaking). There
are two levels of occupational programs offered in community colleges,
namely:

A. Postsecondary Vocational (courses and programs of study) =~ This
includes programs of study and their related courses designed to
prepare persons for employment at the technical level which is
between that of the skilled and the professional. These are
usually two-year programs of study made up of college level
credit courses which are, for the most part, transferable.

B.  Postsecondary Adult Vocational (courses and programs of study) -
This includes programs of study and their relatéd courses
designed to prepare students for employment at a semiskilled or
skilled Tevel which is between that of the unskilled and the
technician. These are usually clock-hour or institutional credit
programs and courses.

LIMITED ACCESS

For reasons such as accreditation, available resources and the like, a
program may have a limited enrolliment and must establish a "waiting
Tist." (See Awaiting Admittance.)

VOCATIONAL SUPPLEMENTAL

Courses that are organized for the purpnse of upgrading persons who
are currently or have been previously employed in an occupational
field. This does not include courses which are organized as a unit of
a preparatory program of studies.
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